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THE INTELLECTUALS 

THE FORMATION OF THE INTELLECTUALS 

Are intellectuals an autonomous and independent social group, or 
does every social group have its own particular specialised category 
of intellectuals ? The problem is a complex one, because of the 
variety of forms assumed to date by the real historical process of 
formation of the different categories of intellectuals. 

The most important of these forms are two : 
I .  Every social group, coming into existence on the original 

terrain of an essential function in the world of economic production, 
creates together with itself, organically, one or more stratal of 
intellectuals which give it homogeneity and an awareness of its own 
function not only in the economic but also in the social and political 
fields. The capitalist entrepreneur creates alongside himself the 
industrial technician, the specialist in political economy, the 
organisers of a new culture, of a new legal system, etc. It should be 
noted that the entrepreneur himself represents a higher level of 
social elaboration, already characterised by a certain directive 
[dirigmte]2 and technical (i.e. intellectual) capacity: he must have 
a certain technical capacity, not only in the limited sphere of his 
activity and initiative but in other spheres as well, at least in those 
which are closest to economic production. He must be an organiser 
of masses of men ; he must be an organiser of the "confidence" of 
investors in his business, of the customers for his product, etc. 

If not all entrepreneurs, at least an elite amongst them must have 
the capacity to be an organiser of society in general, including all 
its complex organism of services, right up to the state organism, 
because of the need to create the conditions most favourable to the 

1 The Italian word here is "eeli" which does not carry quite the same con
notations as "strata", but which we have been forced to translate in that way for 
lack of alternatives. It should be noted that Gramsci tends, for reasons of censor
ship, to avoid using the word class in contexts where its Marxist overtones would 
be apparent, preferring (as for example in this sentence) the more neutral "social 
group". The word "group", however, is not always a euphemism for "class", and 
to avoid ambiguity Gramsci uses the phrase "fundamental social group" when he 
wishes to emphasise the fact that he is referring to one or other of the major social 
classes (bourgeoisie, proletariat) d efined in strict Marxist terms by its position in 
the fundamental relations of production. Class groupings which do not have this 
fundamental role are often described as "castes" (aristocracy, etc.) . The word 
"category", on the other hand, which also occurs on this page, Gramsci tends to 
use in the standard Italian sense of members of a trade or profession, though 
also more generally. Throughout this edition we have rendered Gramsci's usage 
;u literally as possible (see note on Gramsci's Terminology, p. xiii) . 

S See note on Gramsci's Terminology. 
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expansion of their own class ; or at the least they must possess the 
capacity to choose the deputies (specialised employees) to whom to 
entrust this activity of organising the general system of relationships 
external to the business itself. It can be observed that the "organic" 
intellectuals which every new class creates alongside itself and 
elaborates in the course of its development, are for the most part 
"specialisations" of partial aspects of the primitive activity of the 
new social type which the new class has brought into prominence. * 

Even feudal lords were possessors of a particular technical 
capacity, military capacity, and it is precisely from the moment at 
which the aristocracy loses its monopoly of technico-military 
capacity that the crisis of feudalism begins. But the formation of 
intellectuals in the feudal world and in the preceding classical 
world is a question to be examined separately: this formation and 
elaboration follows ways and means which must be studied con
cretely. Thus it is to be noted that the mass of the peasantry, 
although it performs an essential function in the world of production, 
does not elaborate its own "organic" intellectuals, nor does it 
"assimilate" any stratum of "traditional" intellectuals, although it 
is from the peasantry that other social groups draw many of their 
intellectuals and a high proportion of traditional intellectuals are 
of peasant origin.4 

2. However, every "essential" social group which emerges into 
history out of the preceding economic structure, and as an expression 

• Mosca's Elementi di Scienz;a Politica (new expanded edition, 1 923) are worth 
looking at in this connection. Mosca's so-called "political class"8 is nothing other 
than the intellectual category of the dominant social group. Mosca's concept of 
"political class" can be connected with Pareto's concept of the elite, which is 
another attempt to interpret the historical phenomenon of the intellectuals and 
their function in the life of the state and of society. Mosca's book is an enonuous 
hotch-potch, of a sociological and positivistic character, plus the tendentiousnes 
of immediate politics which makes it less indigestible and livelier from a literary 
point of view. 

8 Usually translated in English as "ruling clas", which is also the title of the 
English version of Mosca's Elementi (G. Mosca, The Ruling Class, New York 1939). 
Gaetano Mosca ( 1 858-1941) was, together with Pareto and Michels, one of the 
major early Italian exponents of the theory of political elites. Although sym
pathetic to fascism, Mosca was basically a conservative, who saw the elite in 
rather more static tenus than did some of his fellows. 

, Notably in Southern Italy. See below, "The Different Position of Urban and 
Rural-type Intellectuals", pp. 14-23.  Gramsci's general argument, here as else
where in the Quaderni, is that the person of peasant origin who becomes an 
"intellectual" (priest, lawyer, etc.) generally thereby ceases to be organically 
linked to his class of origin. One of the esntial differences between, say, the 
Catholic Church and the revolutionary party of the working clas lies in the 
fact that, ideally, the proletariat should be able to generate its own "organic" 
intellectuals within the clas and who remain intellectuals of their clas. 
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ofa development of this structure, has found (at least in al of history 
up to the present) categories of intellectuals already in existence 
and which seemed indeed to represent an historical continuity 
uninterrupted even by the most complicated and radical changes 
in political and social fonnc. 

. 

The most typical of these categories of intellectuals is that of the 
ecclesiastics, who for a long time (for a whole phase of history, 
which is pardy characterised by this very monopoly) held a 
monopoly of a number of important services : religious ideology, 
that is the philosophy and science of the age, together with schools, 
education, morality, justice, charity, good works, etc. The category 
of ecclesiastics can be considered the category of intellectuals 
organically bound to the landed aristocracy. It had equal status 
juridically with the aristocracy, with which it shared the exercise 
of feudal ownership ofland, and the use of state privileges connected 
with property.'" But the monopoly held by the ecclesiastics in the 
superstructural field*'" was not exercised without a struggle or 
without limitations, and hence there took place the birth, in various 
forms (to be gone into and studied concretely) , of other categories. 
favoured and enabled to expand by the growing strength of the 
central power of the monarch, right up to absolutism. Thus we 
find the foonation of the noblesse de robe, with its own privileges, a 
stratum of administrators, etc., scholars and scientists, theorists, 
non-ecclesiastical philosophers, etc. 

Since these various categories of traditional intellectuals experience 
through an "esprit de corps" their uninterrupted historical continuity 
and their special qualification, they thus put themselves forward as 
autonomous and independent of the dominant social group. This 
self-assessment is not without consequences in the ideological and 
political field, consequences of wide-ranging import. The whole of 

• For one category of these intellectuals, possibly the most important after the 
ecclesiastical for its prestige and the social function it performed in primitive 
societies, the ca tegory of medical men in the wide sense, that is al those who "struggle" 
or seem to struggle against death and disease, compare the Storia della medicina of 
Arturo Castiglioni. Note that there has been a connection between religion and 
medicine, and in certain areas there still is :  hospitals in the hands of religious 
orders for certain organisational functions, apart from the fact that wherever the 
doctor appears, so does the priest (exorcism, various forms of asistance, etc.). 
Many great religious figures were and are conceived of as great "healers" : the 
idea of miracles, up to the resurrection of the dead. Even in the case of Icings the 
belieflong survived that they could heal with the laying on of hands, etc • 

•• From this has come the general sense of "intellectual" or "specialist" of 
the word "chierico" (clerk, cleric) in many languages of romance origin or heavily 
influenced, through church Latin, by the romance languages, together with its 
correlative "laico" (lay, layman) in the sense of profane, non-specialist. 
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idealist philosophy can easily be connected with this position assumed 
by the social complex of intellectuals and can be defined as the 
expression of that social utopia by which the intellectuals think of 
themselves as "independent", autonomous, endowed with a 
character of their own, etc. 

One should note however that if the Pope and the leading 
hierarchy of the Church consider themselves more linked to Christ 
and to the apostles than they are to senators Agnelli and Benni,5 
the same does not hold for Gentile and Croce, for example : Croce 
in particular feels himself closely linked to Aristotle and Plato, but 
he does not conceal, on the other hand, his links with senators 
Agnelli and Benni, and it is precisely here that one can discern the 
most significant character of Croce's philosophy. 

What are the "maximum" limits of acceptance of the term 
"intellectual" ?  Can one find a unitary criterion to characterise 
equally all the diverse and disparate activities of intellectuals and 
to distinguish these at the same time and in an essential way from 
the activities of other social groupings ? The most widespread error 
of method seems to me that of having looked for this criterion of 
distinction in the intrinsic nature of intellectual activities, rather 
than in the ensemble of the system of relations in which these 
activities (and therefore the intellectual groups who personify them) 
have their place within the general complex of social relations. 
Indeed the worker or proletarian, for example, is not specifically 
characterised by his manual or instrumental work, but by performing 
this work in specific conditions and in specific social relations 
(apart from the consideration that purely physical labour does not 
exist and that even Taylor's phrase of "trained gorilla"6 is a meta
phor to indicate a limit in a certain direction : in any physical work, 
even the most degraded and mechanical, there exists a minimwn 
of technical qualification, that is, a minimum of creative intellectual 
activity.) And we have already observed that the entrepreneur, by 
virtue of his very function, must have to some degree a certain 
number of qualifications of an intellectual nature although his 
part in society is determined not by these, but by the general social 
rdations which specifically characterise the position of the entre
preneur within industry. 

I Heads of FIAT and Montecatini (Chemicals) respectively For Agnelli, of 
whom Gramsci had direct experience during the Ordine Nuovo period, see note 
I I  on p. 286. 

• For Frederick Taylor and his notion of the manual worker as a "trained 
gorilla", see Gramsci'g essay Americanism and Fordism, pp. 277-318 of this volume. 
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Al men are intellectuals, one could therefore say : but not all 
men have in society the function of intellectuals. * 

When one distinguishes between intellectuals and non
intellectuals, one is referring in reality only to the immediate social 
function of the professional category of the intellectuals, that is, one 
has in mind the direction in which their specific professional 
activity is weighted, whether towards intellectual elaboration or 
towards muscular-nervous effort. This means that, although one 
can speak of intellectuals, one cannot speak of non-intellectuals, 
because non-intellectuals do not exist. But even the relationship 
between efforts of intellectual-cerebral elaboration and muscular
nervous effort is not always the same, so that there are varying 
degrees of specific intellectual activity. There is no human activity 
from which every form of intellectual participation can be excluded : 
Iwmo faber cannot be separated from homo sapiens. 7  Each man, 
finally, outside his professional activity, carries on some form of 
intellectual activity, that is, he is a "philosopher", an artist, a man 
of taste, he participates in a particular conception of the world, has 
a conscious line of moral conduct, and therefore contributes to 
sustain a conception of the world or to modify it, that is, to bring 
into being new modes of thought. 

The problem of creating a new stratum of intellectuals consists 
therefore in the critical elaboration of the intellectual activity that 
exists in everyone at a certain degree of development, modifying its 
relationship with the muscular-nervous effort towards a new 
equilibrium, and ensuring that the muscular-nervous effort itself, 
in so far as it is an element of a general practical activity, which is 
perpetually innovating the physical and social world, becomes the 
foundation of a new and integral conception of the world. The 
traditional and vulgarised type of the intellectual is given by the 
man of letters, the philosopher, the artist. Therefore journalists, 
who claim to be men of letters, philosophers, artists, also regard 
themselves as the "true" intellectuals. In the modern world, 
technical education, closely bound to industrial labour even at the 
most primitive and unqualified level, must form the basis of the 
new type of intellectual. 

On this basis the weekly Ordine Nuovo8 worked to develop certain 

• Thus, because it can happen that everyone at some time fries a couple of 
eggs or sews up a tear in a jacket, we do not necessarily say that everyone is a 
cook or a tailor. 

1 i.e. Man the maker (or tool-bearer) and Man the thinker. 
• The OTdine Nuovo, the magazine edited by Gramsci during his days as a 
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forms of new intellectualism and to determine its new concepts, 
and this was not the least of the reasons for its success, since such a 
conception corresponded to latent aspirations and conformed to the 
development of the real forms of life. The mode of being of the 
new intellectual can no longer consist in eloquence, which is an 
exterior and momentary mover of feelings and passions, but in 
active participation in practical life, as constructor, organiser, 
"permanent persuader" and not just a simple orator (but superior 
at the same time to the abstract mathematical spirit) ; from tech. 
nique-as-work one proceeds to technique-as-science and to the 
humanistic conception of history, without which one remains 
"specialised" and does not become "directive"9 (specialised and 
political) • 

Thus there are historically formed specialised categories for the 
exercise of the intellectual function. They are formed in connection 
with all social groups, but especially in connection with the more 
important, and they undergo more extensive and complex elabora
tion in connection with the dominant social group. One of the most 
important characteristics of any group that is developing towards 
dominance is its struggle to assimilate and to conquer "ideologically" 
the traditional intellectuals, but this assimilation and conquest is 
made quicker and more efficacious the more the group in question 
succeeds in simultaneously elaborating its own organic intellectuals. 

The enormous development of activity and organisation of 
education in the broad sense in the societies that emerged from the 
medieval world is an index of the importance assumed in the modern 
world by intellectual functions and categories. Parallel with the 
attempt to deepen and to broaden the "intellectuality" of each 
individual, there has also been an attempt to multiply and narrow 
the various specialisations. This can be seen from educational 
institutions at all levels, up to and including the organisms that 
exist to promote so-called "high culture" in all fields of science and 
technology. 

School is the instrument through which intellectuals of various 
levels are elaborated. The complexity of the intellectual function in 
different states can be measured objectively by the number and 

militant in Turin, ran as a "weekly review of Socialist culture" in 1919 and 1920. 
See Introduction, pp. xxxv ff. 

• "Dirigente." This extremely condensed and elliptical sentence contains a 
number of key Gramscian ideas : on the possibility of proletarian cultural hegemony 
through domination of the work process, on the distinction between organic 
intellectuals of the working clas and traditional intellectuals from outside, on the 
unity of theory and practice as a basic Marxist postulate, etc. 
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gradation of specialised schools : the more extensive the "area" 
covered by education and the more numerous the "vertical" 
"levels" of schooling, the more complex is the cultural world, the 
civilisation, of a particular state. A point of comparison can be found 
in the sphere of industrial technology: the industrialisation of a 
country can be measured by how well equipped it is in the produc
tion of machines with which to produce machines, and in the 
manufacture of ever more accurate instruments for making both 
machines and further instruments for making machines, etc. The 
country which is best equipped in the construction of instruments for 
experimental scientific laboratories and in the construction of 
instruments with which to test the fir,'>t instruments, can be regarded 
as the most complex in the technical-industrial field, with the 
highest level of civilisation, etc. The same applies to the preparation 
of intellectuals and to the schools dedicated to this preparation ; 
schools and institutes of high culture can be assimilated to each 
other. In this field also, quantity cannot be separated from quality. 
To the most refined technical-cultural specialisation there cannot 
but correspond the maximum possible diffusion of primary educa
tion and the maximum care taken to expand the middle grades 
numerically as much as possible. Naturally this need to provide 
the widest base possible for the selection and elaboration of the top 
intellectual qualifications-i.e. to give a democratic structure to 
high culture and top-level technology-is not without its dis
advantages : it creates the possibility of vast crises of unemployment 
for the middle intellectual strata, and in all modem societies this 
actually takes place. 

It is worth noting that the elaboration of intellectual strata in 
concrete reality does not take place on the terrain of abstract 
democracy but in accordance with very concrete traditional 
historical processes. Strata have grown up which traditionaly 
"produce" intellectuals and these strata coincide with those which 
have specialised in "saving", i.e. the petty and middle landed 
bourgeoisie and certain strata of the petty and middle urban 
bourgeoisie. The varying distribution of different types of school 
(classical and professional)lO over the "economic" territory and the 
varying aspirations of different categories within these strata 
determine, or give form to, the production of various branches of 

10 The Italian school system above compulsory level is based on a division 
between academic (" clasical" and "scientifc") education and vocational training 
for professional purposes. Technical and, at the academic level, "scientific" 
colleges tend to be concentrated in the Northern industrial areas. 
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intellectual specialisation. Thus in Italy the rural bourgeoisie 
produces in particular state functionaries and professional people, 
whereas the urban bourgeoisie produces technicians for industry. 
Consequently it is largely northern Italy which produces technicians 
and the South which produces functionaries and professional 
men. 

The relationship between the intellectuals and the world of 
production is not as direct as it is with the fundamental social 
groups but is, in varying degrees, "mediated" by the whole fabric 
of society and by the complex of superstructures, of which the 
intellectuals are, precisely, the "functionaries". It should be possible 
both to measure the "organic quality" [organicitd] of the various 
intellectual strata and their degree of connection with a fundamental 
social group, and to establish a gradation of their functions and of 
the superstructures from the bottom to the top (from the structural 
base upwards) . What we can do, for the moment, is to fix two 
major superstructural "levels" : the one that can be called "civil 
society", that is the ensemble of organisms commonly called 
"private", and that of "political society" or "the State". These 
two levels correspond on the one hand to the function of "hegemony" 
which the dominant group exercises throughout society and on the 
other hand to that of "direct domination" or command exercised 
through the State and ''juridical'' government. The functions in 
question are precisely organisational and connective. The intel
lectuals are the dominant group's "deputies" exercising the sub
altern functions of social hegemony and political government. 
These comprise :  

I .  The "spontaneous" consent given by the great masses of the 
population to the general direction imposed on social life by the 
dominant fundamental group ; this consent is "historically" caused 
by the prestige (and consequent confidence) which the dominant 
group enjoys because of its position and function in the world of 
production. 

2. The apparatus of state coercive power which "legally" enforces 
discipline on those groups who do not "consent" either actively or 
passively. This apparatus is, however, constituted for the whole of 
society in anticipation of moments of crisis of command and 
direction when spontaneous consent has failed. 

This way of posing the problem has as a result a considerable 
extension of the concept of intellectual, but it is the only way which 
enables one to reach a concrete approximation of reality. It also 
clashes with preconceptions of caste. The function of organising 
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social hegemony and state domination certainly gives rise to a 
particular division of labour and therefore to a whole hierarchy of 
qualifications in some of which there is no apparent attribution of 
directive or organisational functions. For example, in the apparatus 
of social and state direction there exist a whole series of jobs of a 
manual and instrumental character (non-executive work, agents 
rather than officials or functionaries) .ll It is obvious that such a 
distinction has to be made just as it is obvious that other distinctions 
have to be made as well. Indeed, intellectual activity must also be 
distinguished in terms of its intrinsic characteristics, according to 
levels which in moments of extreme opposition represent a real 
qualitative difference-at the highest level would be the creators of 
the various sciences, philosophy, art, etc., at the lowest the most 
humble "administrators" and divulgators of pre-existing, traditional, 
accumulated intellectual wealth. * 

In the modern world the category of intellectuals, understood in 
this sense, has undergone an unprecedented expansion. The 
democratic-bureaucratic system has given rise to a great mass of 
functions which are not all justified by the social necessities 
of production, though they are justified by the political necessities 
of the dominant fundamental group. Hence Loria's13 conception of 
the unproductive "worker" (but unproductive in relation to whom 
and to what mode of production ?), a conception which could in 
part be justified if one takes account of the fact that these masses 
exploit their position to take for themselves a large cut out of the 
national income. Mass formation has standardised individuals both 
psychologically and in terms of individual qualification and has 
produced the same phenomena as with other standardised masses : 
competition which makes necessary organisations for the defence of 

11 "Junzionari" : in Italian usage the word is applied to the middle and higher 
echelons of the bureaucracy. Conversely "administrators" ("amministratori") is 
used here (end of paragraph) to mean people who merely " administer" the decisions 
of others. The phrase "non-executive work" is a translation of " [impiego] di ordine 
e non di concello" which refers to distinctions within clerical work. 

• Here again military organisation offers a model of complex gradations 
between subaltern officers, senior officers and general staff, not to mention the 
NCO's, whose importance is greater than is generally admitted. It is worth 
observing that all these parts feel a solidarity and indeed that it is the lower strata 
that display the most blatant esprit de corps, from which they derive a certain 
"conceit"12 which is apt to lay them open to jokes and witticisms. 

11 "boria". This is a reference to an idea of Vi co (see note 41 on p. 151). 
13 For Loria see note 108 on p. 458. The notion of the "unproductive labourer" 

is not in fact an invention of Loria's but has its origins in Marx's defnitions of 
productive and unproductive labour in Capital, which Loria, in his characteristic 
way, both vulgarised and claimed as his own discovery. 
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professions, unemployment, over-production in the schools, emigra
tion, etc. 

THE DIFFERENT POSITION OF URBAN AND RURAL-TYPE 

INTELLECTUALS 

Intellectuals of the urban type have grown up along with industry 
and are linked to its fortunes. Their function can be compared to 
that of subaltern officers in the army. They have no autonomous 
initiative in elaborating plans for construction. Their job is to 
articulate the relationship between the entrepreneur and the 
instrumental mass and to carry out the immediate execution of the 
production plan decided by the industrial general staff, controlling 
the elementary stages of work. On the whole the average urban 
intellectuals are very standardised, while the top urban intellectuals 
are more and more identified with the industrial general staff 
itself. 

Intellectuals of the rural type are for the most part "traditional", 
that is they are linked to the social mass of country people and the 
town (particularly small-town) petite bourgeoisie, not as yet elabor
ated and set in motion by the capitalist system. This type of intel
lectual brings into contact the peasant masses with the local and 
state administration (lawyers, notaries, etc.) . Because of this activity 
they have an important politico-social function, since professional 
mediation is difficult to separate from political. Furthermore : in 
the countryside the intellectual (priest, lawyer, notary, teacher, 
doctor, etc.), has on the whole a higher or at least a different living 
standard from that of the average peasant and consequently 
represents a social model for the peasant to look to in his aspiration 
to escape from or improve his condition. The peasant always 
thinks that at least one of his sons could become an intellectual 
(especially a priest), thus becoming a gentleman and raising the 
social level of the family by facilitating its economic life through the 
connections which he is bound to acquire with the rest of the gentry. 
The peasant's attitude towards the intellectual is double and 
appears contradictory. He respects the social position of the intel
lectuals and in general that of state employees, but sometimes 
affects contempt for it, which means that his admiration is mingled 
with instinctive elements of envy and impassioned anger. One can 
understand nothing of the collective life of the peasantry and of the 
germs and ferments of development which exist within it, if one 
does not take into consideration and examine concretely and in 
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depth this effective subordination to the intellectuals. Every organic 
development of the peasant masses, up to a certain point, is linked 
to and depends on movements among the intellectuals. 

With the urban inte11ectuals it is another matter. Factory tech
nicians do not exercise any political function over the instrumental 
masses, or at least this is a phase that has been superseded. Some
times, rather, the contrary takes place, and the instrumental masses, 
at least in the person of their own organic inte11ectuals, exercise a 
political influence on the technicians. 

The central point of the question remains the distinction between 
intellectuals as an organic category of every fundamental social 
group and inte11ectuals as a traditional category. From this dis
tinction there flow a whole series ofprobleIns and possible questions 
for historical research. 

The most interesting problem is that which, when studied from 
this point of view, relates to the modern political party, its real 
origins, its developments and the forms which it takes. What is the 
character of the political party in relation to the problem of the 
intellectuals ? Some distinctions must be made : 

1 .  The political party for some social groups is nothing other than 
their specific way of elaborating their own category of organic 
intellectuals directly in the political and philosophical field and not 
just in the field of productive technique. These intellectuals are 
formed in this way and cannot indeed be formed in any other way, 
given the general character and the conditions of formation, life 
and development of the social group. * 

2. The political party, for a11 groups, is precisely the mechanism 
which carries out in civil society the same function as the State 
carries out, more synthetically and over a larger scale, in political 
society. In other words it is responsible for welding together the 
organic inte11ectuals of a given group-the dominant one-and the 
traditional intellectuals.14 The party carries out this function in 
strict dependence on its basic function, which is that of elaborating 
its own component parts-those elements of a social group which 

* Within productive technique those strata are formed which can be said to 
correspond to NCO's in the army, that is to say, for the town, skilled and specialised 
workers and, for the country (in a more complex fashion) share-cropping and 
tenant farmers since in general terms these types of farmer correspond more or 
less to the type of the artisan, who is the skilled worker of a mediaeval economy. 

14 Although this passage is ostensibly concerned with the sociology of political 
parties in general, Gramsci is clearly particularly interested here in the theory 
of the revolutionary party and the role within it of the intellectuals. See Intro
duction to this Section. 
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has been born and developed as an "economic" group--and of 
turning them into qualified political intellectuals, leaders [dirigentl] 
and organisers of all the activities and functions inherent in the 
organic development of an integral society, both civil and political. 
Indeed it can be said that within its field the political party accom
plishes its function more completely and organically than the State 
does within its admittedly far larger field. An intellectual who joins 
the political party of a particular social group is merged with the 
organic intellectuals of the group itself, and is linked tightly with 
the group. This takes place through participation in the life of the 
State only to a limited degree and often not at all. Indeed it happens 
that many intellectuals think that they are the State, a belief which, 
given the magnitude of the category, occasionally has important 
consequences and leads to unpleasant complications for the funda
mental economic group which really is the State. 

That all members of a political party should be regarded as 
intellectuals is an affirmation that can easily lend itself to mockery 
and caricature. But if one thinks about it nothing could be more 
exact. There are of course distinctions of level to be made. A party 
might have a greater or lesser proportion of members in the higher 
grades or in the lower, but this is not the point. What matters is 
the function, which is directive and organisational, i.e. educative, 
i.e. intellectual. A tradesman does not join a political party in 
order to do business, nor an industrialist in order to produce more 
at lower cost, -nor a peasant to learn new methods of cultivation, 
even if some aspects of these demands of the tradesman, the 
industrialist or the peasant can find satisfaction in the party. '" 

For these purposes, within limits, there exists the professional 
association, in which the economic-corporate activity of the trades
man, industrialist or peasant is most suitably promoted. In the 
political party the elements of an economic social group get beyond 
that moment of their historical development and become agents of 
more general activities of a national and international character. 
This function of a political party should emerge even more clearly 
from a concrete historical analysis of how both organic and tradi
tional categories of intellectuals have developed in the context of 
different national histories and in that of the development of the 
various major social groups within each nation, particularly those 
groups whose economic activity has been largely instrumental. 

* Common opinion tends to oppose this, maintaining that the tradesman, 
industrialist or peasant who engages in "politicking" loses rather than gains, and 
is the worst type of all which is debatable. 
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The formation of traditional intellectuals is the most interesting 
problem historically. It is undoubtedly connected with slavery in 
the classical world and with the position of freed men of Greek or 
Oriental origin in the social organisation of the Roman Empire. 

Note. The change in the condition of the social position of the 
intellectuals in Rome between Republican and Imperial times (a 
change from an aristocratic-corporate to a democratic-bureau
cratic regime) is due to Caesar, who granted citizenship to doctors 
and to masters of liberal arts so that they would be more willing 
to live in Rome and so that others should be persuaded to come 
there. ("Omnesque medicinam Romae prifessos et liberalium artium 
doctores, quo libentius et ispi urbem incolerent et coeteri appeterent civitate 
donavit." Suetonius, Life of Caesar, XLII.) Caesar therefore 
proposed :  I .  to establish in Rome those intellectuals who were 
already there, thus creating a permanent category of intellectuals, 
since without their permanent residence there no cultural 
organisation could be created ; and 2. to attract to Rome the 
best intellectuals from all over the Roman Empire, thus promoting 
centralisation on a massive scale. In this way there came into 
being the category of "imperial" intellectuals in Rome which 
was to be continued by the Catholic clergy and to leave so many 
traces in the history of Italian intellectuals, such as their char
acteristic "cosmopolitanism", up to the eighteenth century. 

This not only social but national and racial separation between 
large masses of intellectuals and the dominant class of the Roman 
Empire is repeated after the fall of the Empire in the division 
between Germanic warriors and intellectuals of romanised origin, 
successors of the category of freedmen. Interweaved with this 
phenomenon are the birth and development of Catholicism and of 
the ecclesiastical organisation which for many centuries absorbs the 
major part of intellectual activities and exercises a monopoly of 
cultural direction with penal sanctions against anyone who attempted 
to oppose or even evade the monopoly. In Italy we can observe 
the phenomenon, whose intensity varies from period to period, of 
the cosmopolitan function of the intellectuals of the peninsula. I 
shall now turn to the differences which are instantly apparent in 
the development of the intellectuals in a number of the more 
important countries, with the proviso that these observations 
require to be controlled and examined in more depth. 

As far as Italy is concerned the central fact is precisely the 
international or cosmopolitan function of its intellectuals, which is 
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both cause and effect of the state of disintegration in which the 
peninsula remained from the fall of the Roman Empire up to 1 870. 

France offers the example of an accomplished form of harmonious 
development of the energies of the nation and of the intellectual 
categories in particular. When in 1 789 a new social grouping makes 
its political appearance on the historical stage, it is already com
pletely equipped for all its social functions and can therefore 
struggle for total dominion of the nation. I t does not have to make 
any essential compromises with the old classes but instead can 
subordinate them to its own ends. The first intellectual cells of the 
new type are born along with their first economic counterparts. 
Even ecclesiastical organisation is influenced (gallicanism, pre
cocious struggles between Church and State) . This massive intel
lectual construction explains the function of culture in France in 
the eighteenth and nineteenth centuries. It was a function of 
international and cosmopolitan outward radiation and of imperial
istic and hegemonic expansion in an organic fashion, very different 
therefore from the Italian experience, which was founded on 
scattered personal migration and did not react on the national base 
to potentiate it but on the contrary contributed to rendering the 
constitution of a solid national base impossible. 

In England the development is very different from France. The 
new social grouping that grew up on the basis of modern indus
trialism shows a remarkable economic-corporate development but 
advances only gropingly in the intellectual-political field. There 
is a very extensive category of organic intellectuals-those, that is, 
who come into existence on the same industrial terrain as the 
economic group-but in the higher sphere we find that the old 
land-owning class preserves its position of virtual monopoly. It 
loses its economic supremacy but maintains for a long time a 
politico-intellectual supremacy and is assimilated as "traditional 
intellectuals" and as directive [dirigente] group by the new group 
in power. The old land-owning aristocracy is joined to the indus
trialists by a kind of suture which is precisely that which in other 
countries unites the traditional intellectuals with the new dominant 
classes. 

The English phenomenon appears also in Germany, but com
plicated by other historical and traditional elements. Gennany, 
like Italy, was the seat of an universalistic and supranational 
institution and ideology, the Holy Roman Empire of the German 
Nation, and provided a certain number of personnel for the mediaeval 
cosmopolis, impoverishing its own internal energies and arousing 
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struggles which distracted from problems of national organisation 
and perpetuated the territorial disintegration of the Middle Ages. 
Industrial development took place within a semi-feudal integument 
that persisted up to November 1918, and the Junkers preserved a 
politico-intellectual supremacy considerably greater even than that 
of the corresponding group in England. They were the traditional 
intellectuals of the German industrialists, but retained special 
privileges and a strong consciousness of being an independent social 
group, based on the fact that they held considerable economic 
power over the land, which was more "productive"15 than in 
England. The Prussian Junkers resemble a priestly-military caste, 
with a virtual monopoly of directive-organisational functions in 
political society, but possessing at the same time an econoxnic base 
of its own and so not exclusively dependent on the liberality of the 
dominant economic group. Furthermore, unlike the English land
owning aristocracy, the Junkers constituted the officer class of a 
large standing army, which gave them solid organisational cadres 
favouring the preservation of an esprit de corps and of their political 
monopoly. * 

In Russia variousfeatures: the political and econoxnico-commercial 
organisation was created by the Norman (Varangians) , and religious 
organisation by the Byzantine Greeks. In a later period the Germans 
and the French brought to Russia the European experience and 
gave a first consistent skeleton to the protoplasm of Russian history. 
National forces were inert, passive and receptive, but perhaps 
precisely for this reason they assimilated completely the foreign 
influences and the foreigners themselves, Russifying them. In the 
more recent historical period we find the opposite phenomenon. 
An elite consisting of some of the most active, energetic, enterprising 
and disciplined members of the society emigrates abroad and 
assixnilates the culture and historical experiences of the most advanced 

U Gramsci is probably using the word "productive" here in the specifcally 
Marxian sense of productive of surplus value or at any rate of surplus. 

• In Max Weber's book, Parliament and Government in the New Order in Germanyll 
can be found a number of elements to show how the political monopoly of the 
nobility impeded the elaboration of an extensive and experienced bourgeois 
political personnel and how it is at the root of the continual parliamentary crises 
and of the fragmentation of the liberal and democratic parties. Hence the import
ance of the Catholic centre and of Social democracy, which succeeded during the 
period of the Empire!? in building up to a considerable extent their own parlia
mentary and directive strata, etc. 

16 Max Weber, Parlament und Regierung im neugeordnetem Deutschland. English 
translation in From Max Weber: Essays in Sociology, ed. H. H. Gerth and C. Wright 
Mil. 

11 i.e. up to the formation of the Weimar Republic in 1 9 1 9. 
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countries of the West, without however losing the most essential 
characteristics of its own nationality, that is to say without breaking 
its sentimental and historical links with its own people. Having 
thus performed its intellectual apprenticeship it returns to its own 
country and compels the people to an enforced awakening, skipping 
historical stages in the process. The difference between this elite and 
that imported from Germany (by Peter the Great, for example) 
lies in its essentially national-popular character. It could not be 
assimilated by the inert passivity of the Russian people, because it 
was itself an energetic reaction of Russia to her own historical 
inertia. 

On another terrain, and in very different conditions of time and 
place, the Russian phenomenon can be compared to the birth of 
the American nation (in the United States) . The Anglo-Saxon 
immigrants are themselves an intellectual, but more especially a 
moral, elite. I am talking, naturally, of the first immigrants, the 
pioneers, protagonists of the political and religious struggles in 
England, defeated but not humiliated or laid low in their country 
of origin. They import into America, together with themselves, 
apart from moral energy and energy of the will, a certain level of 
civilisation, a certain stage of European historical evolution, which, 
when transplanted by such men into the virgin soil of America, 
continues to develop the forces implicit in its nature but with an 
incomparably more rapid rhythm than in Old Europe, where there 
exists a whole series of checks (moral, intellectual, political, economic, 
incorporated in specific sections of the population, relics of past 
regimes which refuse to die out) which generate opposition to 
speedy progress and give to every initiative the equilibrium of 
mediocrity, diluting it in time and in space. 

One can note, in the case of the United S tates, the absence to a 
considerable degree of traditional intellectuals, and consequently a 
different equilibrium among the intellectuals in general. There has 
been a massive development, on top of an industrial base, of the 
whole range of modern superstructures. The necessity of an equi
librium is determined, not by the need to fuse together the organic 
intellectuals with the traditional, but by the need to fuse together 
in a single national crucible with a unitary culture the different 
forms of culture imported by immigrants of differing national 
origins. The lack of a vast sedimentation of traditional intellectuals 
such as one finds in countries of ancient civilisation explains, at 
least in part, both the existence of only two major political parties, 
which could in fact easily be reduced to one only (contrast this 
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with the case of France, and not only in the post-war period when 
the multiplication of parties became a general phenomenon) , and 
at the opposite extreme the enormous proliferation of religious 
sects. * 

One further phenomenon in the United States is worth studying, 
and that is the formation ofa surprising number of negro intellectuals 
who absorb American culture and technology. It is worth bearing 
in mind the indirect influence that these negro intellectuals could 
exercise on the backward masses in Africa, and indeed direct 
influence if one or othr of these hypotheses were ever to be verified : 
I .  that American expansionism should use American negroes as its 
agents in the conquest of the African market and the extension of 
American civilisation (something of the kind has already happened, 
but I don't know to what extent) ; 2. that the struggle for the 
unification of the American people should intensify in such a way 
as to provoke a negro exodus and the return to Africa of the most 
independent and energetic intellectual elements, the ones, in other 
words, who would be least inclined to submit to some possible 
future legislation that was even more humiliating than are the 
present widespread social customs. This development would give 
rise to two fundamental questions : 1 .  linguistic:  whether English 
could become the educated language of Africa, bringing unity in 
the place of the existing swarm of dialects ? 2 .  whether this intel
lectual stratum could have sufficient assimilating and organising 
capacity to give a "national" character to the present primitive 
sentiment of being a despised race, thus giving the African continent 
a mythic function as the common fatherland of all the negro 
peoples ? It seems to me that, for the moment, American negroes 
have a national and racial spirit which is negative rather than 
positive, one which is a product of the struggle carried on by the 
whites in order to isolate and depress them. But was not this the 
case with the Jews up to and throughout the eighteenth century ? 
Liberia, already Americanised and with English as its official 
language, could become the Zion of American negroes, with a 
tendency to set itself up as an African Piedmont.IS 

In considering the question of the intellectuals in Central and 
South America, one should, I think, bear in Inind certain funda-

• More than two hundred of these have, I think, been counted. Again one 
should compare the case of France and the fierce struggles that went on to maintain 
the religious and moral unity of the French people. 

18 The reference here is to the role of leadership among the Italian States 
asumed by Piedmont during the Risorgimento. For Gramsci's analysis of this 
phenomenon, see "The Function of Piedmont", pp. 104-106. 
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mental conditions. No vast category of traditional intellectuals 
exists in Central or South America either, but the question does 
not present itself in the same terms as with the United States. 
What in fact we find at the root of development of these countries 
are the patterns of Spanish and Portuguese civilisation of the 
sixteenth and seventeenth century, characterised by the effects of 
the Counter Reformation and by military parasitism. The change
resistant crystallisations which survive to this day in these countries 
are the clergy and a military caste, two categories of traditional 
intellectuals fossilised in a form inherited from the European 
mother country. The industrial base is very restricted, and has not 
developed complicated superstructures. The majority of intellectuals 
are of the rural type, and, since the latifundium is dominant, with 
a lot of property in the hands of the Church, these intellectuals are 
linked with the clergy and the big landowners. National composition 
is very unbalanced even among the white population and is further 
complicated by the great masses of Indians who in some countries 
form the majority of the inhabitants. It can be said that in these 
regions of the American continent there still exists a situation of 
the Kulturkampf and of the Dreyfus trial,19 that is to say a situation 
in which the secular and bourgeois element has not yet reached the 
stage of being able to subordinate clerical and militaristic influence 
and interests to the secular politics of the modern State. It thus 
comes about that Free Masonry and forms of cultural organisation 
like the "positivist Church" are very infuential in the opposition 
to Jesuitism. Most recent events (November I 930), from the 
Kulturkampf of Calles in Mexic020 to the military-popular insurrec
tions in Argentina, Brazil, Peru, Chile and Bolivia, demonstrate 
the accuracy of these observations. 

Further types of formation of the categories of intellectuals and 
of their relationship with national forces can be found in India, 
China and Japan. In Japan we have a formation of the English 

18 "Kulturkampf" was the name given to the struggle waged by Bismarck, in 
the 1870s, with Liberal support, against Catholic opposition to Prussian hegemony. 
The Dreyfus case in France, which lasted from Dreyfus' first condemnation in 
1894 to his fnal acquittal in 1 906, coincided with a major battle fully to laicise 
the French educational system and had the effect of polarising French society 
into a militaristic, pro·Catholic, anti·Semitic Right, and an anti-Catholic Liberal 
and Socialist Left. Both Kulturkampf and Dreyfus case can also be seen as aspects 
of the bourgeois-democratic struggle against the residues of reactionary social 
forces. 

10 Plutarco Elias Calles was President of Mexico from 1924 28. It was under 
his Presidency that the religious and educational provisions of the new constitution 
were carried through, against violent Catholic opposition. 
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and German type, that is an industrial civilisation that develops 
within a feudal-bureaucratic integument with unmistakable features 
of its own. 

In China there is the phenomenon of the script, an expression of 
the complete separation between the intellectuals and the people. 
In both India and China the enormous gap separating intellectuals 
and people is manifested also in the religious field. The problem of 
different beliefs and of different ways of conceiving and practising 
the same religion among the various strata of society, but parti
cularly as between clergy, intellectuals and people, needs to be 
studied in general, since it occurs everywhere to a certain degree;  
but it is  in the countries of East Asia that it  reaches its most extreme 
form. Tn Protestant countries the difference is relatively slight (the 
proliferation of sects is connected with the need for a perfect suture 
between intellectuals and people, with the result that all the 
crudity of the effective conceptions of the popular masses is re
produced in the higher organisational sphere) . It is more note
worthy in Catholic countries, but its extent varies. It is less in the 
Catholic parts of Germany and in France ; rather greater in Italy, 
particularly in the South and i n  the islands; and very great indeed 
in the Iberian peninsula and in the countries of Latin America. 
The p henomenon increases in scale in the Orthodox countries 
where it becomes necessary to speak of three degrees of the same 
religion : that of the higher clergy and the monks, that of the secular 
clergy and that of the people. It reaches a level of absurdity in 
East Asia, where the religion of the people often has nothing what
ever to do with that of books, although the two are called by the 
same name. 
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ON EDUCATION 

INTRODUCTION 

In 1 92 3  the Mussolini government put through the first major 
reform of Italian education since the unification of the country sixty 
years earlier and the adoption of the Piedmontese educational 
system, as laid down by the Casati Act of 1 859. The reform was 
drafted by, and named after, the idealist philosopher Giovanni 
Gentile, who was Mussolini's Minister of Education ; but its main 
lines had in fact been worked out by Croce, who had held the same 
post in the Giolitti government of 1 92 1 .  In the first decades of 
this century, Gentile and Croce had developed a wide-ranging 
critique of the existing school system, stigmatising it as "instruction" 
not "education", and as narrow, formal and sterile. They par
ticularly attacked the learning by heart of Latin grammar and of 
philosophy and literature manuals. The watchwords of the Gentile 
reform were "educativity" and "active education", and Gramsci's 
object in his writing on education was in part to expose the rhetorical 
character of these slogans, and to show the practice which lay 
behind them. 

Gramsci's preoccupations in his writing on education are still 
at the centre of educational debate today : the relations between 
education and class ; vocationalism; the ideology of education ; 
the "comprehensive" school. Moreover, the positions which emerge 
from his criticisms of the Gentile reform should be seen in the light of 
his personal situation. The apparently "conservative" eulogy of the 
old curriculum in fact often represents a device which allowed 
Gramsci to circumvent the prison censor, by disguising the future 
(ideal system) as the past in order to criticise the present. In a 
different way, Gramsci's insistence on the values of discipline and 
work in education must also be seen in terms of his own history. 
He was far from being hostile to the Rousseauesque tradition in 
education, though he was critical of it. His attitude is best suggested 
in his comment : "The active school is still in its romantic phase, 
in which the elements of struggle against the mechanical and 
Jesuitical school have become unhealthily exaggerated-through a 
desire to distinguish themselves sharply from the latter and for 
polemical reasons. It is necessary to enter the 'classical', rational 
phase, and to find in the ends to be attained the natural source 
for developing the appropriate methods and forms." But born into 
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a backward peasant environment and deprived of either an adequate 
or a continuous education, Gramsci's success in school and uni
versity despite constant ill-health, under-nourishment and over-work 
was a triumph of intellectual purpose. Something of his individual 
experience is thus carried over into his repeated emphasis on 
learning as work. (Just as his childhood experience led him to 
value so highly an education which combated "folklore" and 
"magic" .) 

The relation between autobiography and sociological reflection in 
Gramsci's thought is, however, more intimate and complex even 
than this would suggest. For, as the last sentence of the second of 
these notes shows, it is with the creation of intellectuals from the 
working class that he is ultimately concerned, and his life was 
precisely the history of the formation of such an intellectual. In 
perhaps the key passage of his analysis, he wrote : "It was right to 
struggle against the old school, but reforming it was not so simple 
as it seemed. The problem was not one of model curricula but of 
men, and not just of the men who are actually teachers themselves 
but of the entire social complex which they express." This judge
ment sums up the whole dialectical character of education which 
it was the object of the preceding notes to suggest. The reference to 
the future, creating intellectuals from the working class, is funda
mental to Gramsci's thought. It is the revolutionary p erspective 
which structures his whole analysis. In the last resort, the work 
involved in education which Gramsci emphasises so much is at one 
and the same time the work by means of which he personally 
transcended his environment and the work required in the forging 
of a revolutionary party of the working class-the latter's "organic 
intellectuals" . 
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THE ORGANISATION OF EDUCATION AND OF CULTURE 

It may be observed in general that in modern civilisation all 
practical activities have become so complex, and the sciences1 so 
interwoven with everyday life, that each practical activity tends 
to create a new type of school for its own executives and specialists 
and hence to create a body of specialist intellectuals at a higher 
level to teach in these schools. Thus, side by side with the type of 
school which may be called "humanistic"-the oldest form of 
traditional school, designed to develop in each individual human 
being an as yet undifferentiated general culture, the fundamental 
power to think and ability to find one's way in life-a whole system 
of specialised schools, at varying levels, has been being created to 
serve entire professional sectors, or professions which are already 
specialised and defined within precise boundaries. It may be said, 
indeed, that the educational crisis raging today is precisely linked 
to the fact that this process of differentiation and particularisation 
is taking place chaotically, without clear and precise principles, 
without a well-studied and consciously established plan. The crisis 
of the curriculum and organisation of the schools, i.e. of the overall 
framework of a policy for forming modem intellectual cadres, is to 
a great extent an aspect and a ramification of the more compre
hensive and general organic crisis. 

The fundamental division into classical and vocational (profes
sional) schools was a rational formula: the vocational school for 
the instrumental classes,2 the classical school for the dominant 
classes and the intellectuals. The development of an industrial base 
both in the cities and in the countryside meant a growing need 
for the new type of urban intellectual. Side by side with the 
classical school there developed the technical school (vocational, but 
not manual), and this placed a question-mark over the very principle 
of a concrete programme of general culture, a humanistic pro
gramme of general culture based on the Grreco-Roman tradition. 
This programme, once questioned, can be said to be doomed, 

1 "Sciences" in the sense of branches of human knowledge, rather than in the 
more restricted meaning which the word has taken on since the industrial 
revolution. 

S Classi strumentali is a term used by Gramsci interchangeably with the terms 
classi subalterne or classi subordiTlte, and there seems no alternative to a literal 
translation of each which leaves the reader free to decide whether there is any 
different nuance of stress between them. See too the final paragraph of "History 
of the Subaltern Clases" on pp. 52-5 below. 
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since its formative capacity was to a great extent based on the 
general and traditionally unquestioned prestige of a particular 
form of civilisation. 

The tendency today is to abolish every type of schooling that 
is "disinterested" (not serving immediate interests) or "formative"
keeping at most only a. small-scale version to serve a tiny elite of 
ladies and gentlemen who do not have to worry about assuring 
themselves of a fu ture career. Instead, there is a steady growth of 
specialised vocational schools, in which the pupil's destiny and 
future activity are determined in advance. A rational solution to 
the crisis ought to adopt the following lines. First, a common basic 
education, imparting a general, humanistic, formative culture ; this 
would strike the right balance between development of the capacity 
for working manually (technically, industrially) and development 
of the capacities required for intellectual work. From this type of 
common schooling, via repeated experiments in vocational orienta
tion, pupils would pass on to one of the specialised schools or to 
productive work. 

One must bear in mind the developing tendency for every 
practical activity to create for itself its own specialised school, just 
as every intellectual activity tends to create for itself cultural 
associations of its own ; the latter take on the function of post
scholastic institutions, specialised in organising the conditions in 
which it is possible to keep abreast of whatever progress is being 
made in the given scientific field. 

It may also be observed that deliberative bodies tend to an 
ever-increasing extent to distinguish their activity into two "organic" 
aspects : into the deliberative activity which is their essence, and 
into technical-cultural activity in which the questions upon which 
they have to take decisions are first examined by experts and 
analysed scientifically. This latter activity has already created a 
whole bureaucratic body, with a new structure ; for apart from the 
specialised departments of experts who prepare the technical 
material for the deliberative bodies, a second body of functionaries 
is created-more or less disinterested "volunteers", selected vari
ously from industry, from the banks, from finance houses. This is 
one of the mechanisms by means of which the career bureaucracy 
eventually came to control the democratic regimes and parlia
ments ; now the mechanism is being organically extended, and is 
absorbing into its sphere the great specialists of private enterprise, 
which thus comes to control both regimes and bureaucracies. 
What is involved is a necessary, organic development which tends 
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to integrate the personnel specialised in the technique of politics 
with personnel specialised in the concrete problems of administering 
the essential practical activities of the great and complex national 
societies of today. Hence every attempt to exorcise these tendencies 
from the outside produces no result other than moralistic sermons 
and rhetorical lamentations. 

The question is thus raised of modifying the training of technical
political personnel, completing their culture in accordance with the 
new necessities, and of creating specialised functionaries of a new 
kind, who as a body will complement deliberative activity. The 
traditional type of political "leader", prepared only for formal
juridical activities, is becoming anachronistic and represents a 
danger for the life of the State : the leader must have that minimum 
of general technical culture which will permit him, ifnot to "create" 
autonomously the correct solution, at least to know how to adjudi
cate between the solutions put forward by the experts, and hence 
to choose the correct one from the "synthetic" viewpoint of 
political technique. 

A type of deliberative body which seeks to incorporate the 
technical expertise necessary for it to operate realistically has been 
described elsewhere,3 in an account of what happens on the editorial 
committees of some reviews, when these function at the same time 
both as editorial committees and as cultural groups. The group 
criticises as a body, and thus helps to define the tasks of the indi
vidual editors, whose activity is organised according to a plan and 
a division of labour which are rationally arranged in advance. By 
means of collective discussion and criticism (made up of suggestions, 
advice, comments on method, and criticism which is constructive 
and aimed at mutual education) in which each individual functions 
as a specialist in his own field and helps to complete the expertise 
of the collectivity, the average level of the individual editors is in 
fact successfully raised so that it reaches the altitude or capacity 
of the most highly-skilled-thus not merely ensuring an ever more 
select and organic collaboration for the review, but also creating 
the conditions for the emergence of a homogeneous group of 
intellectuals, trained to produce a regular and methodical "writing" 
activity (not only in terms of occasional publications or short 
articles, but also of organic, synthetic studies). 

Undoubtedly, in this kind of collective activity, each task pro
duces new capacities and possibilities of work, since it creates ever 

a Int., pp. 1 37 fr. 
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more organic conditions of work : files, bibliographical digests, a 
library of basic specialised works, etc. Such activity requires an 
unyielding struggle against habits of dilettantism, of improvisation, 
of "rhetorical" solutions or those proposed for effect. The work 
has to be done particularly in written form, just as it is in written 
form that criticisms have to be made-in the form of terse, succinct 
notes : this can be achieved if the material is distributed in time, 
etc. ; the writing down of notes and criticisms is a didactic principle 
rendered necessary by the need to combat the habits formed in 
public. speaking-prolixity, demagogy and paralogism. This type 
of intellectual work is necessary in order to impart to autodidacts 
the discipline in study which an orthodox scholastic career provides, 
in order to Taylorise4 intellectual work. Hence the usefulness of 
the principle of the "old men of Santa Zita" of whom De Sanctis 
speaks in his memoirs of the Neapolitan school of Basilio Puoti :5 
i.e. the usefulness of a certain "stratification" of capabilities and 
attitudes, and of the formation of work-groups under the guidance 
of the most highly-skilled and highly-developed, who can accelerate 
the training of the most backward and untrained. 

When one comes to study the practical organisation of the common 
school, one problem of importance is that of the various phases 
of the educational process, phases which correspond to the age and 
intellectual-moral development of the pupils and to the aims which 
the school sets itself. The common school, or school of humanistic 
formation (taking the term "humanism" in a broad sense rather 
than simply in the traditional one) or general culture, should aim 
to insert young men and women into social activity after bringing 
them to a certain level of maturity, of capacity for intellectual and 
practical creativity, and of autonomy of orientation and initiative. 
The fixing of an age for compulsory school attendance depends on 
the general economic conditions, since the latter may make it 
necessary to demand of young men and women, or even of children, 
a certain immediate productive contribution. The common school 
necessitates the State's being able to take on the expenditure which 

, For Gramsci's analysis of Taylorism, see "Americanism and Fordism", below 
pp. 302 ff. 

6 De Sanctis in his memoirs recounts how as a child in Naples he was taken 
to be taught literary Italian at a school for the aristocracy of the city run in his 
home by the Marchese Puoti. Puoti used to refer to the elder boys, whose 
"judgement carried great weight, and when one of them spoke everyone fell 
silent, the marquis soonest of all, and was filled with admiration", as gli anziani 
di Santa Zita, in reference to Dante, Infimo XXI, 38. The "anziani" were the 
magistrates of the city of Lucca, whose patron saint was Zita. 
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at present falls on the family for the maintenance of children at 
school ; in other words, it transforms the budget of the national 
department from top to bottom, expanding it to an unheard of 
extent and making it more complex. The entire function of 
educating and forming the new generations ceases to be private 
and becomes public ; for only thus can it involve them in their 
entirety, without divisions of group or caste. But this transformation 
of scholastic activity requires an unprecedented expansion of the 
practical organisation of the school, i.e. of buildings, scientific 
material, of the teaching body, etc. The teaching body in particular 
would have to be increased, since the smaller the ratio between 
teachers and pupils the greater will be the efficiency of the school
and this presents other problems neither easy nor quick to solve. 
The question of school buildings is not simple either, since this type 
of school should be a college, with dormitories, refectories, specialised 
libraries, rooms designed for seminar work, etc. Hence initially the 
new type of school will have to be, cannot help being, only for 
restricted groups, made up of young people selected through com
petition or recorrunended by similar institutions. 

The corrunon school ought to correspond to the period represented 
today by the primary and secondary schools, reorganised not only 
as regards the content and the method of teaching, but also as 
regards the arrangement of the various phases of the educational 
process. The first, primary grade should not last longer than three 
or four years, and in addition to imparting the first "instrumental" 
notions of schooling-reading, writing, sums, geography, history
ought in particular to deal with an aspect of education that is now 
neglected-i.e. with "rights and duties", with the first notions of 
the State and society as primordial elements of a new conception 
of the world which challenges the conceptions that are imparted 
by the various traditional social environments, i.e. those concep
tions which can be termed folkloristic. The didactic problem is one 
of mitigating and rendering more fertile the dogmatic approach 
which must inevitably characterise these first years. The rest of the 
course should not last more than six years, so that by the age of 
fifteen or sixteen it should be possible to complete all the grades 
of the corrunon school. 

One may object that such a course is too exhausting because 
too rapid, if the aim is to attain in effect the results which the 
present organisation of the classical school aims at but does not 
attain. Yet the new organisation as a whole will have to contain 
within itself the general elements which in fact make the course 
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too slow today, at least for a part of the pupils. Which are these 
elements ? In a whole series of families, especially in the intellectual 
strata, the children find in their family life a preparation, a 
prolongation and a completion of school life ; they "breathe in", 
as the expression goes, a whole quantity of notions and attitudes 
which facilitate the educational process properly speaking. They 
already know and develop their knowledge of the literary language, 
i.e. the means of expression and of knowledge, which is technically 
superior to the means possessed by the average member of the 
school population between the ages of six and twelve. Thus city 
children, by the very fact of living in a city, have already 
absorbed by the age of six a quantity of notions and attitudes 
which make their school careers easier, more profitable, and 
more rapid. In the basic organisation of the common school, at 
least the essentials of these conditions must be created-not to 
speak of the fact, which goes without saying, that parallel to the 
common school a network of kindergartens and other institutions 
would develop, in which, even before the school age, children 
would be habituated to a certain collective discipline and acquire 
pre-scholastic notions and attitudes. In fact, the common school 
should be organised like a college, with a collective life by day 
and by night, freed from the present forms of hypocritical and 
mechanical discipline; studies should be carried on collectively, with 
the assistance of the teachers and the best pupils, even during 
periods of so-called individual study, etc. 

The fundamental problem is posed by that phase of the existing 
school career which is today represented by the liceo,6 and which 
today does not differ at al, as far as the kind of education is con
cerned, from the preceding grades-except by the abstract pre
sumption of a greater intellectual and moral maturity of the pupil, 
matching his greater age and the experience he has already 
accumulated. 

In fact between liceo and university, i.e. between the school 
properly speaking and life, there is now a jump, a real break in 
continuity, and not a rational passage from quantity (age) to 
quality (intellectual and moral maturity) . From an almost purely 
dogmatic education, in which learning by heart plays a great part, 
the pupil passes to the creative phase, the phase of autonomous, 

• Perhaps the nearest English-language equivalents of ginnasio and liceo are 
the American junior high school and high school, though in the Italian system 
they are selective schools (like English grammar schools) leading to a university 
education. 
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independent work. From the school, where his studies are subjected 
to a discipline that is imposed and controlled by authority, the 
pupil passes on to a phase of study or of professional work in which 
intellectual self-discipline and moral independence are theoretically 
unlimited. And this happens immediately after the crisis of puberty, 
when the ardour of the instinctive and elementary passions has not 
yet resolved its struggle with the fetters of the character and of 
moral conscience which are in the process of being formed. 
Moreover, in Italy, where the principle of 'seminar' work is not 
widespread in the universities, this passage is even more brusque 
and mechanical. 

By contrast, therefore, the last phase of the common school must 
be conceived and structured as the decisive phase, whose aim is to 
create the fundamental values of "humanism", the intellectual 
self-discipline and the moral independence which are necessary for 
subsequent specialisation-whether it be of a scientific character 
(university studies) or of an immediately practical-productive 
character (industry, civil service, organisation of commerce, etc.) .  
The study and learning of creative methods in science and in life 
must begin in this last phase of the school, and no longer be a 
monopoly of the university or be left to chance in practical life. 
This phase of the school must already contribute to developing the 
element of independent responsibility in each individual, must be 
a creative school. A distinction must be made between creative 
school and active school, even in the form given to the latter by the 
Dalton method. 7 The entire common school is an active school, 
although it is necessary to place limits on libertarian ideologies in 
this field and to stress with some energy the duty of the adult genera
tions, i.e. of the State, to "mould" the new generations. The active 
school is still in its romantic phase, in which the elements of 
struggle against the mechanical and Jesuitical school have become 

1 The Dalton Method, a development of Montessori's ideas, is described 
elsewhere by Gramsci (Int., p. 1 22) : "the pupils are free to attend whichever 
lessons (whether practical or theoretical) they please, provided that by the end 
of each month they have completed the programme set for them; discipline is 
entrusted to the pupils themselves. The system has a serious defect: the pupils 
generally postpone doing their work until the last days of the month, and this 
detracts from the seriousness of the education and represents a major difficulty 
for the teachers who are supposed to help them but are overwhelmed with work
whereas in the frst weeks of the month they have little or nothing to do. (The 
Dalton system is simply an extension to the secondary schools of the methods of 
study which obtain in the Italian universities, methods which leave the student 
complete freedom in his studies : in certain faculties the students sit twenty 
examinations and their fnal degree in the fourth and last year, and the lecturer 
never so much as knows the student.)" 
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unhealthily exaggerated-through a desire to distinguish them
selves sharply from the latter, and for polemical reasons. It is 
necessary to enter the "classical", rational phase, and to find in 
the ends to be attained the natural source for developing the 
appropriate methods and forms. 

The creative school is the culmination of the active school. In 
the first phase the aim is to discipline, hence also to level out-to 
obtain a certain kind of "conformism" which may be called 
"dynamic". In the creative phase, on the basis that has been 
achieved of "collectivisation" of the social type, the aim is to 
expand the personality-by now autonomous and responsible, but 
with a solid and homogeneous moral and social conscience. Thus 
creative school does not mean school of "inventors and discoverers" ; 
it indicates a phase and a method of research and of knowledge, 
and not a predetermined "programme" with an obligation to 
originality and innovation at all costs. It indicates that learning 
takes place especially through a spontaneous and autonomous 
effort of the pupil, with the teacher only exercising a function of 
friendly guide-as happens or should happen in the university. To 
discover a truth oneself, without external suggestions or assistance, 
is to create-even if the truth is an old one. It demonstrates a 
mastery of the method, and indicates that in any case one has 
entered the phase of intellectual maturity in which one may discover 
new truths. Hence in this phase the fundamental scholastic activity 
will be carried on in seminars, in libraries, in experimental labora
tories; during it, the organic data will be collected for a professional 
orientation. 

The advent of the common school means the beginning of new 
relations between intellectual and industrial work, not only in the 
school but in the whole of social life. The comprehensive principle 
will therefore be reflected in all the organisms of culture, trans
forming them and giving them a new content. 

IN SEARCH OF THE EDUCATIONAL PRINCIPLE 

In the old primary school, there used to be two elements in the 
educational formation of the children.8 They were taught the 
rudiments of natural science, and the idea of civic rights and duties. 
Scientif c ideas were intended to insert the child into the societas 
rerum, the world of things, while lessons in rights and duties were 

8 i.e. before the Gentile reform see introduction to this section, and note 14 
on p. 132. 
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intended to insert him into the State and into civil society. The 
scientific ideas the children learnt conflicted with the magical con
ception. of the world and nature which they absorbed from an 
environment steeped in folklore ; 9  while the idea of civic rights and 
duties conflicted with tendencies towards individualistic and 
localistic barbarism-another dimension of folklore. The school 
combated folklore, indeed every residue of traditional conceptions 
of the world. It taught a more modern outlook based essentially 
on an awareness of the simple and fundamental fact that there 
exist objective, intractable natural laws to which man must adapt 
himself if he is to master them in his turn-and that there exist 
social and state laws which are the product of human activity, 
which are established by men and can be altered by men in the 
interests of their collective development. These laws of the State 
and of society create that human order which historically best 
enables men to dominate the laws of nature, that is to say which 
most facilitates their work. For work is the specific mode by which 
man actively participates in natural life in order to transform and 
socialise it more and more deeply and extensively. 

Thus one can say that the educational principle which was the 
basis of the old primary school was the idea of work. Human 
work cannot be realised in all its power of expansion and pro
ductivity without an exact and realistic knowledge of natural laws 
and without a legal order which organically regulates men's life 
in common. Men must respect this legal order through spontaneous 
assent, and not merely as an external imposition-it must be a 
necessity recognised and proposed to themselves as freedom, and 
not simply the result of coercion. The idea and the fact of work 
(of theoretical and practical activity) was the educational principle 
latent in the primary school, since it is by means of work that the 
social and State order (rights and duties) is introduced and identified 
within the natural order. The discovery that the relations between 
the social and natural orders are mediated by work, by man's 
theoretical and practical activity, creates the first elements of an 
intuition of the world free from all magic and superstition. It 
provides a basis for the subsequent development of an historical, 
dialectical conception of the world, which understands movement 
and change, which appreciates the sum of effort and sacrifice which 
the present has cost the past and which the future is costing the 
present, and which conceives the contemporary world as a synthesis 

9 See above, p. 30, for Gramsci's use of the term "folklore". See too, note 5 on 
p· 326. 
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of the past, of all past generations, which projects itself into the 
future. This was the real basis of the primary school. Whether it 
yielded all its fruits, and whether the actual teachers were aware 
of the nature and philosophical content of their task, is another 
question. This requires an analysis of the degree of civic conscious
ness of the entire nation, of which the teaching body was merely 
an expression, and rather a poor expression-certainly not an 
avant�garde. 

It ; is not entirely true that "instruction" is something quite 
different from "education".lo An excessive emphasis on this dis
tinction has been a serious error of idealist educationalists and its 
effects can already be seen in the school system as they have 
reorganised it. For instruction to be wholly distinct from education, 
the pupil would have to be pure passivity, a "mechanical receiver" 
of abstract notions-which is absurd and is anyway "abstractly" 
denied by the supporters of pure educativity precisely in their 
opposition to mere mechanistic instruction. The "certain" becomes 
"true" in the child's consciousness.u But the child's consciousness 
is not something "individual" (still less individuated) , it reflects the 
sector of civil society in which the child participates, and the social 
relations which are formed within his family, his neighbourhood, 
his village, etc. The individual consciousness of the overwhelming 
majority of children reflects social and cultural relations which are 
different from and antagonistic to those which are represented in 
the school curricula : thus the "certain" of an advanced culture 
becomes "true" in the framework of a fossilised and anachronistic 
culture. There is no unity between school and life, and so there is 
no automatic unity between instruction and education. In the 
school, the nexus between instruction and education can only be 
realised by the living work of the teacher. For this he must be aware 
of the contrast between the type of culture and society which he 

10 For this distinction, popular with educational thinkers influenced by Gentile 
and by Croce, see the introduction to this section. 

11 This distinction was made by Vico, in his Scienza Nuova of 1725. Para. 321 : 
"The 'certain' in the laws is an obscurity of judgement backed only by authority, 
so that we find them harsh in application, yet are obliged to apply them just 
because they are certain. In good Latin cerium means particularised, or, as the 
schools say, individuated; so that, in over-elegant Latin, cerium and commune, the 
certain and the common, are opposed to each other." Para. 324 : "The true in 
the laws is a certain light and splendour with which natural reason illuminates 
them; so that jurisconsults are often in the habit of saying verum est for aequum est." 
Para. 1 37 :  "Men who do not know what is true of things take care to hold fast 
to what is certain, so that, if they cannot satisfy their intellects by knowledge 
(scienza), their wills at least may rest on consciousness (coscienza)." The New 
Science, trans. Bergin and Fisch, Cornell, 1968. 
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represents and the type of culture and society represented by his 
pupils, and conscious of his obligation to accelerate and regulate 
the child's formation in conformity with the former and in conflict 
with the latter. If the teaching body is not adequate and the nexus 
between instruction and education is dissolved, while the problem 
of teaching is conjured away by cardboard schemata exalting 
educativity, the teacher's work will as a result become yet more 
inadequate. We will have rhetorical schools, quite unserious, 
because the material solidity of what is "certain" will be missing, 
and what is "true" will be a truth only of words : that is to say, 
precisely, rhetoric. 

This degeneration is even clearer in the secondary school, in the 
literature and philosophy syllabus. Previously, the pupils at least 
acquired a certain "baggage" or "equipment" (according to taste) 
of concrete facts. Now that the teacher must be specifically a 
philosopher and aesthete, the pupil does not bother with concrete 
facts and fills his head with formulae and words which usually 
mean nothing to him, and which are forgotten at once. It was 
right to struggle against the old school, but reforming it was not 
so simple as it seemed. The problem was not one of model curricula 
but of men, and not just of the men who are actually teachers them
selves but of the entire social complex which they express. In 
reality a mediocre teacher may manage to see to it that his pupils 
become more informed, although he will not succeed in making 
them better educated; he can devote a scrupulous and bureaucratic 
conscientiousness to the mechanical part of teaching-and the 
pupil, if he has an active intelligence, will give an order of his 
own, with the aid of his social background, to the "baggage" he 
accumulates. With the new curricula, which coincide with a general 
lowering of the level of the teaching profession, there will no longer 
be any "baggage" to put in order. The new curricula should have 
abolished examinations entirely; for to take an examination now 
must be fearfully more chancy than before. A date is always a 
date, whoever the examiner is, and a definition is always a defini
tion. But an aesthetic judgement or a philosophical analysis ?  

The educational efficacy of the old Italian secondary school, as 
organised by the Casati Act,12 was not to be sought (or rejected) 
in its explicit aim as an "educative" system, but in the fact that 
its structure and its curriculum were the expression of a traditional 
mode of intellectual and moral life, of a cultural climate diffused 

12 The Casati Act, passed in 1859, remained the basis of the Italian educational 
system until the Gentile Refonn of 1 923. 
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throughout Italian society by ancient tradition. It was the fact that 
this climate and way of life were in their death-throes, and that 
the school had become cut off from life, which brought about the 
crisis in education. A criticism of the curricula and disciplinary 
structure of the old system means less than nothing if one does not 
keep this situation in mind. Thus we come back to the truly active 
participation of the pupil in the school, which can only exist if 
the school is related to life. The more the new curricula nominally 
affirm and theorise the pupil's activity and working collaboration 
with the teacher, the more they are actually designed as if the 
pupil were purely passive. 

In the old school the grammatical study of Latin and Greek, 
together with the study of their respective literatures and political 
histories, was an educational principle-for the humanistic ideal, 
symbolised by Athens and Rome, was diffused throughout society, 
and was an essential element of national life and culture. Even the 
mechanical character of the study of grammar was enlivened by this 
cultural perspective. Individual facts were not learnt for an imme
diate practical or professional end. The end seemed disinterested, 
because the real interest was the interior development of personality, 
the formation of character by means of the absorption and assimila
tion of the whole cultural past of modern European civilisation. 
Pupils did not learn Latin and Greek in order to speak them, to 
become waiters, interpreters or commercial letter-writers. They 
learnt them in order to know at first hand the civilisation of Greece 
and of Rome-a civilisation that was a necessary precondition of 
our modern civilisation :  in other words, they learnt them in order 
to be themselves and know themselves consciously. Latin and 
Greek were learnt through their grammar, mechanically ; but the 
accusation of formalism and aridity is very unj ust and inappro
priate. In education one is dealing with children in whom one has 
to inculcate certain habits of diligence, precision, poise (even 
physical poise) , ability to concentrate on specific subjects, which 
cannot be acquired without the mechanical repetition of disciplined 
and methodical acts. Would a scholar at the age of forty be able to 
sit for sixteen hours on end at his work-table if he had not, as a 
child, compulsorily, through mechanical coercion, acquired the 
appropriate psycho-physical habits ? If one wishes to produce great 
scholars, one stiU has to start at this point and apply pressure 
throughout the educational system in order to succeed in creating 
those thousands or hundreds or even only dozens of scholars of the 
highest quality which are necessary to every civilisation. (Of 
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course, one can improve a great deal in this field by the provision 
of adequate funds for research, without going back to the educa
tional methods of the Jesuits.) 

Latin is learnt (or rather studied) by analysing it down to its 
smallest parts-analysing it like a dead thing, it is true, but all 
analyses made by children can only be of dead things. Besides, 
one must not forget that the life of the Romans is a myth which to 
some extent has already interested the child and continues to 
interest him, so that in the dead object there is always present a 
greater living being. Thus, the language is dead, it is analysed as 
an inert object, as a corpse on the dissecting table, but it continually 
comes to life again in examples and in stories. Could one study 
Italian in the same way ? Impossible. No living language could be 
s tudied like Latin : it would be and would seem absurd. No child 
knows Latin when he starts to study it by these analytical methods. 
But a living language can be known and it would be enough for a 
single child to know it, and the spell would be broken : everybody 
would be off to the Berlitz school at once. Latin (like Greek) 
appears to the imagination as a myth, even for the teacher. One 
does not study Latin in order to learn the language. For a long time, 
as a result of a cultural and scholarly tradition whose origin and 
development one might investigate, Latin has been studied as an 
element in an ideal curriculum, an element which combines and 
satisfies a whole series of pedagogic and psychological requirements. 
It has been studied in order to accustom children to studying in a 
specific manner, and to analysing an historical body which can be 
treated as a corpse which returns continually to life; in order to 
accustom them to reason, to think abstractly and schematically 
while remaining able to plunge back from abstraction into real and 
immediate life, to see in each fact or datum what is general and 
what is particular, to distinguish the concept from the specific 
instance. 

For what after al is the educational significance of the constant 
comparison between Latin and the language one speaks ? It involves 
the distinction and the identification of words and concepts ; 
suggests the whole of formal logic, from the contradiction between 
opposites to the analysis of distincts ;13 reveals the historical move
ment of the entire language, modified through time, developing 
and not static. In the eight years of ginnasio and liceo14 the entire 
history of the real language is studied, after it has first been photo-

18 For Croce's concept of the "analysis of distincts" see Introduction, p. xxi. 
U See note 6 on p. 31. 
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graphed in one abstract moment in the form of grammar. It is 
studied from Ennius (or rather from the words of the fragments of 
the twelve tablets) right up to Phaedrus and the Christian writers 
in Latin: an historical process is analysed from its source until its 
death in time--or seeming death, since we know that Italian, with 
which Latin is continually contrasted in school, is modern Latin. 
Not only the grammar of a certain epoch (which is an abstraction) 
or its vocabulary are studied, but also, for comparison, the grammar 
and the vocabulary of each individual author and the meaning of 
each term in each particular stylistic "period". Thus the child 
discovers that the grammar and the vocabulary of Phaedrus are 
not those of Cicero, nor those of Plautus, nor of Lactantius or 
Tertullian, and that the same nexus of sounds does not have the 
same meaning in different periods and for different authors. Latin 
and Italian are continually compared ; but each word is a concept, 
a symbol, which takes on different shades of meaning according 
to the period and the writer in each of the two languages under 
comparison. The child studies the literary history of the books 
written in that language, the political history, the achievements of 
the men who spoke that language. His education is determined by 
the whole of this organic complex, by the fact that he has followed 
that itinerary, if only in a purely literal sense, he has passed through 
those various stages, etc. He has plunged into history and acquired 
a historicising understanding of the world and oflife, which becomes 
a second-nearly spontaneous-nature, since it is not inculcated 
pedantically with an openly educational intention. These studies 
educated without an explicitly declared aim of doing so, with a 
minimal "educative" intervention on the part of the teacher : they 
educated because they gave instruction. Logical, artistic, psycho
logical experience was gained unawares, without a continual self
consciousness. Above all a profound "synthetic", philosophical 
experience was gained, of an actual historical development. This 
does not mean-it would be stupid to think so--that Latin and 
Greek, as such, have intrinsically thaumaturgical qualities in the 
educational field. It is the whole cultural tradition, which also and 
particularly lives outside the school, which in a given ambience 
produces such results. In any case one can see today, with the 
changes in the traditional idea of culture, the way in which the 
school is in crisis and with it the study of Latin and Greek. 

It will be necessary to replace Latin and Greek as the fulcrum 
of the formative school, and they will be replaced. But it will not 
be easy to deploy the new subject or subjects in a didactic form 
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which gives equivalent results in terms of education and general 
personality-formation, from early childhood to the threshold of the 
adult choice of career. For in this period what is learnt, or the 
greater part of it, must be-or appear to the pupils to be-dis
interested, i.e. not have immediate or too immediate practical 
purposes. It must be formative, while being "instructive"-in 
other words rich in concrete facts. In the present school, the pro
found crisis in the traditional culture and its conceptiorr of life and 
of man has resulted in a progressive degeneration. Schools of the 
vocational type, i.e. those designed to satisfy immediate, practical 
interests, are beginning to predominate over the formative school, 
which is not immediately "interested". The most paradoxical 
aspect of it all is that this new type of school appears and is advocated 
as being democratic, while in fact it is destined not merely to 
perpetuate social differences but to crystallise them in Chinese 
complexi ties. 

The traditional school was oligarchic because it was intended for 
the new generation of the ruling class, destined to rule in its turn : 
but it was not oligarchic in its mode of teaching. It is not the fact 
that the pupils learn how to rule there, nor the fact that it tends 
to produce gifted men, which gives a particular type of school its 
social character. This social character is determined by the fact 
that each social group has its own type of school, intended to per
petuate a specific traditional function, ruling or subordinate. If one 
wishes to break this pattern one needs, instead of multiplying and 
grading different types of vocational school, to create a single type 
offormative school (primary-secondary) which would take the child 
up to the threshold of his choice of job, forming him during this 
time as a person capable of thinking, studying, and ruling-or con
trolling those who rule. 

The multiplication of types of vocational school thus tends to 
perpetuate traditional social differences ; but since, within these 
differences, it tends to encourage internal diversification, it gives 
the impression of being democratic in tendency. The labourer can 
become a skilled worker, for instance, the peasant a surveyor or 
petty agronomist. But democracy, by definition, cannot mean 
merely that an unskilled worker can become skilled. It must mean 
that every "citizen" can "govern" and that society places him, even 
if only abstractly, in a general condition to achieve this. Political 
democracy tends towards a coincidence of the rulers and the ruled 
(in the sense of government with the consent of the governed), 
ensuring for each non-ruler a free training in the skills and general 
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technical preparation necessary to that end. But the type of school 
which is now developing as the school for the people does not tend 
even to keep up this illusion. For it is organised ever more fully 
in such a way as to restrict recruitment to the technically qualified 
governing stratum, in a social and political context which makes 
it increasingly difficult for "personal initiative" to acquire such 
skills and technical-political preparation. Thus we are really going 
back to a division into juridically fixed and crystallised estates 
rather than moving towards the transcendence of class divisions. 
The multiplication of vocational schools which specialise increasingly 
from the very beginning of the child's educational career is one 
of the most notable manifestations of this tendency. It is noticeable 
that the new pedagogy has concentrated its fire on "dogmatism" 
in the field of instruction and the learning of concrete facts-i.e. 
precisely in the field in which a certain dogmatism is practically 
indispensable and can be reabsorbed and dissolved only in the whole 
cycle of the educational process (historical grammar could not be 
taught in liceo classes) . On the other hand, it has been forced to 
accept the introduction of dogmatism par excellence in the field of 
religious thought, with the result that the whole history of philo
sophy is now implicitly seen as a succession of ravings and delusions.ls 
In the philosophy course, the new curriculum impoverishes the 
teaching and in practice lowers its level (at least for the over
whelming majority of pupils who do not receive intellectual help 
outside the school from their family or home environment, and 
who have to form themselves solely by means of the knowledge 
they receive in the class-room)-in spite of seeming very rational 
and fine, fine as any utopia. The traditional descriptive philosophy, 
backed by a course in the history of philosophy and by the reading 
of a certain number of philosophers, in practice seems the best 
thing. Descriptive, definitional philosophy may be a dogmatic 
abstraction, just as grammar and mathematics are, but it is an 
educational and didactive necessity. "One equals one" is an 

15 The Gentile Reform provided for compulsory religious education in Italian 
schools, and Gentile's justifications of this are criticised by Gramsci in Int., 
pp. I I6-18: " . . .  Gentile's thinking . . •  is nothing more than an extension of the 
idea that 'religion is good for the people' (people = child = primitive phase 
of thought to which religion corresponds, etc.), i.e. a (tendentious) abandonment 
of the aim of educating the people . • .  Gentile's historicism is of a very degenerate 
kind : it is the historicism of those jurists for whom the knout is not a knout when 
it is an 'historical' knout. Moreover, its ideas are extremely vague and confused. 
The fact that a 'dogmatic' exposition of scientific ideas and a certain 'mythology' 
are necessary in the primary school does not mean that the dogma and the 
mythology have to be precisely those of religion." Etc. See note 14 on p. 132. 
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abstraction, but it leads nobody to think that one fly equals one 
elephant. The rules of formal logic are abstractions of the same 
kind, they are like the grammar of normal thought ; but they still 
need to be studied, since they are not something innate, but have 
to be acquired through work and reflection. The new curriculum 
presupposes that formal logic is something you already possess when 
you think, but does not explain how it is to be acquired, so that in 
practice it is assumed to be innate. Formal logic is like grammar : 
it is assimilated in a "living" way even if the actual learning process 
has been necessarily schematic and abstract. For the learner is not 
a passive and mechanical recipient, a gramophone record-even 
if the liturgical conformity of examinations sometimes makes him 
appear so. The relation between these educational forms and the 
child's psychology is always active and creative, just as the relation 
of the worker to his tools is active and creative. A calibre is likewise 
a complex of abstractions, but without calibration it is not possible 
to produce real objects-real objects which are social relations, and 
which implicitly embody ideas. 

The child who sweats at Barbara, Baralipton16 is certainly per
forming a tiring task, and it is important that he does only what IS 
absolutely necessary and no more. But it is also true that it will 
always be an effort to learn physical self-discipline and self-control; 
the pupil has, in effect, to undergo  a psycho-physical training. 
Many people have to be persuaded that studying too is a job, and 
a very tiring one, with its own particular apprenticeship-involving 
muscles and nerves as well as intellect. It is a process of adaptation, 
a habit acquired with effort, tedium and even suffering. Wider 
participation in secondary education brings with it a tendency to 
ease off the discipline of studies, and to ask for "relaxations". Many 
even think that the difficulties of learning are artificial, since they 
are accustomed to think only of manual work as sweat and toil. 
The question is a complex one. Undoubtedly the child of a tradi
tionally intellectual family acquires this psycho-physical adaptation 
more easily. Before he ever enters the class-room he has numerous 
advantages over his comrades, and is already in possession of atti
tudes learnt from his family environment : he concentrates more 
easily, since he is used to "sitting still", etc. Similarly, the son of a 
city worker suffers less when he goes to work in a factory than does a 
peasant's child or a young peasant already formed by country life. 
(Even diet has its importance, etc.) This is why many people think 

16 Barbara, Baralipton, were mnemonic words used to memorise syllogisms in 
classical logic. 
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that the difficulty of study conceals some "trick" which handicaps 
them-that is, when they do not simply believe that they are stupid 
by nature. They see the "gentleman"17-and for many, especially 
in the country, "gentleman" means intellectual--complete, speedily 
and with apparent ease, work which costs their sons tears and 
blood, and they think there is a "trick". In the future, these questions 
may become extremely acute and it will be necessary to resist the 
tendency to render easy that which cannot become easy without 
being distorted. If our aim is to produce a new stratum of intel
lectuals, including those capable of the highest degree of specialisa
tion, from a social group which has not traditionally developed the 
appropriate attitudes, then we have unprecedented difficulties to 
overcome. 

1? Signore. On this term, not of course an exact equivalent of "gentlelDln" • 
see below p. 272. 


