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FOUNDATIONS OF A THEORY 

OF SYMBOLIC VIOLENCE 

Le capitaine Jonathan, 
Etant age de dix-huit ans, 
Capture un jour un pelican 
Dans une ile d'ExtremeOrient. 
Le pelican de Jonathan, 
Au matin, pond un oeuf tout blanc 
Et it en sort un pelican 
Lui ressemblant etonnamment. 
Et ce deuxieme pelican 
Pond, Ii. son t6ur, un oeuf tout blanc 
D'ou sort, im!vitablement, 
Un autre qui en fait autant. 
Cela peut durer tres longtemps 
Si }'on ne fait pas d'omelette avant. 

ROBERT DESNOS 

Otantej1eurs, Otantefables 



Prolixity and rigmarole might be somewhat curtailed if every orator 

were required to state at the beginning of his speech the point he 

wishes to make. 

I.-J. Rousseau, 

Le gouvernement de Pologne 

The legislator, being unable to appeal either to force or to reason, 

must resort to an authority of a different order, capable of con

straining without violence and persuading without convincing. This 

is what has. in all ages, compelled the fathers of nations to have 

recourse to divine intervention. 

1.-1. Rousseau, 

The Social Contract 

Abbreviations used in Book I 

PA pedagogic action 
PAu pedagogic authority 
PW pedagogic work 
SAu school authority 
ES educational system 
WSg the work of schooling 

The purpose of these graphical conventions is to remind the reader that 
the concepts they stand for are themselves a shorthand for systems of 
logical relations which could not be set out in full in each proposition, 
although they were required for the construction of these propositions 
and are the precondition for an adequate reading. This device has not 
been extended to all the 'systemic' concepts used here (e.g. cultural 
arbitrary, symbolic violence, relation of pedagogic communication, 
mode of imposition, mode of inculcation, legitimaw, ethos, cultural 
capital, habitus, social reproduction, cultural reproduction), but only 
because we wished to avoid making the text unnecessarily difficult to 
read. 

3 
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0. Every power to exert symbolic violence, i.e. every power which 

manages to impose meanings and to im{Jose them as legitimate by 

concealing the power relations which are the basis of its force, adds its 

own specifically symbolic force to those power relations. 

Gloss 1: To refuse this axiom, which states simultaneously the relative 
autonomy and the relative dependence of symbolic relations with 
respect to power relations, would amount to denying the possibility of 
a science of sociology. All the theories implicitly or explicitly con
structed on the basis of other axioms lead one either to make the 
creative freedom of individuals the source of symbolic action, con
sidered as autonomous from the objective conditions in which it is
performed, or to annihilate symbolic action as such, by refusing it any 
autonomy with respect to its material conditions of existence. One is 
therefore entitled to regard this axiom as a principle of the theory of 
sociological knowledge. 

Gloss 2: One only has to compare the classical theories of the founda
tions of power, those of Marx, Durkheim and Weber, to see that the 
conditions which enable each of them to be constituted exclude the 
possibility of the object-construction carried out by the other two. 
Thus, Marx is opposed to Durkheim in that he sees the product of a 
class domihation where Durkheim (who most clearly reveals his social 
philosophy when dealing with the sociology of education, the privileged 
locus of t1:le illusion of consensus) sees only the effect of an undivided 
social constraint. In another respect, Marx and Durkheim are opposed 
to Weber in that by their methodological objectivism they counter the 
temptation to see in relations of force inter-individual relations of 
influence or domination and to represent the different forms of power 
(political, economic, religiOUS, etc.) as so many sociologically un
differentiated modalities of one agent's predominance (Macht) over 
another. Finally, because his reaction against artificialist conceptions of 
the social order leads Durkheim to emphasize the externality of con
straint, whereas Marx, concerned to reveal the relations of violence 
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underlying the ideologies of legitimacy, tends in his analysis of the 
effects of the dominant ideology to minimize the real efficacy of the 
symbolic strengthening of power relations (rapports de force) that is 
implied in the recognition by the dominated of the legitimacy of 
domination, Weber is opposed to both Durkheim and Marx in that he is 
the only one who explicitly takes as his object the specific contribution 
that representations of legitimacy make to the exercise and perpetua
tion of power, even if, confined within a psycho-sociological con
ception of those representations, he cannot, as Marx does, inquire into 
the functions fulfilled in social relations by misrecognition (meconnais
sance) of the objective truth of those relations as power relations. 

1. THE TWOFOLD ARBITRARINESS 

OF PEDAGOGIC ACTION 

1. All pedagogic action (PA) is, objectively, symbolic violence insofar 

as it is the imposition of a cultural arbitrary by an arbitrary power. 

Gloss: The propositions which follow (up to and including those of the 
third degree) refer to all PAs, whether exerted by· all the educated 
members of a social formation or group (diffuse education), by the 
family-group members to whom the culture of a group or class allots 
this task (family education) or by the system of agents explicitly 
mandated for this purpose by an institution directly or indirectly, 
exclusively or partially educative in function (institutionalized educa
tion), and, unless otherwise stated, whether that PA seeks to reproduce 
the cultural arbitrary of the dominant or of the dominated classes. In 
other words, the range of these propositions is defined by the fact that 
they apply to any social formation, understood as a system of power 
relations and sense relations between groups or classes. It follows that 
in the first three sections, we have refrained from extensive use of 
examples drawn from the case of a dominant, school PA, to avoid even 
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implicitly suggesting any restrictions on the validity of the propositions 

concerning all PAs. We have kept for its logical place (fourth degree 
propositions) specification of the forms nd effects of a J.>Afarried Otl 

within the framework of a school institution; only in the last propo

sition (4.3.) do we expressly characterize the school PA which repro

duces the dominant culture, contributing thereby to the reproduction 

of the structure of the power relations within a social formation in 

which the dominant system of education tends to secure a monopoly of 

legitimate symbolic violence. 

1.1. PA is, objectively, symbolic violence first insofar as the power 

relations between the groups or classes making up a social formation are 

the basis of the arbitrary power which is the precondition for the 

establishment of a relation of pedagogic communication, i.e. for the 

imposition and incu.lcation of a cultural arbitrary by an arbitrary mode 

of imposition and inculcation (education). 

Gloss: Thus, the power relations which constitute patrilineal and matri
lineal social formations are directly manifested in the types of P A 
corresponding to each successional system. In a matrilineal system, 
where the father has no juridical authority over his son and the son no 
rights over his father's goods and privileges, the father has only affective 
or moral sanctions to back up his PA (although the group will grant him 
its support in the last instance, if his prerogatives are threatened) and 
cannot have recourse to the juridical assistance which he is guaranteed 
when, for example, he seeks to affirm his right to the sexual services of 
his spouse. By contrast, in a patrilineal system, in which the son, 
enjoying explicit, juridically sanctioned rights over his father's goods 
and privileges, stands in a competitive and even conflictual relation to 
him (as the nephew does, vis-a-vis the maternal uncle, in a matrilineal 
system), the father 'represents the power of society as a force in the 
domestic group' and so is able to make use of juridical sanctions in 
imposing his PA (cf. Fortes and Goody) Although there can be no 
question of ignoring the specifically biological dimension of the relation 
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of pedagogic imposition, i.e. biologically conditioned childhood de
pendence, it is not possible to leave out of account the social deter
minations which specify in every case the adult-child relationship, 
including those cases in which the educators,are none other than the 
biological parents (e.g. the determinations deriving from the structure 
of the family or the family's position in the social structure). 

1.1.1. Insofar as it is a symbolic power which, by definition, is never 

redUCible to the imposition of force, PA can produce its own specific

ally symbolic effect only to the extent that it is exerted within a 

relation of pedagogic communication. 

1.1.2 Insofar as it is symbolic violence, PA can produce its own 

specifically symbolic effect only when provided with the social con

ditions for imposition and inculcation, i.e. the power relations that are 

not implied in a formal definition of communication. 

11.3. In any given social formation, the PA which the power relations 

between the groups or classes making up that social formation put into 

the dominant position within the system of PAs is the one which most 

fully, though always indirectly, corresponds to the objective interests 

(material, symbolic and, in the respect considered here, pedagogic) of 

the dominant groups or classes, both by its mode of imposition and by 

its delimitation of what and on whom, it imposes. 

Gloss: The symbolic strength of a pedagogic agency is defined by its 
weight in the structure of the power relations and symbolic relations 
(the latter always expressing the former) between the agencies exerting 
an action of symbolic violence. This structure in tum expresses the 
power relations between the groups or classes making up the social 
formation in question. It is through the mediation of this effect of 
domination by the dominant PA that the different PAs carried on 
within the different groups or classes objectively and indirectly col
laborate in the dominance of the dominant classes (e.g. the inculcation 



1.2.2. The selection of meanings which objectively defines a group's or 

a class's culture as a symbolic system is socio-logically necessary insofar 

as that culture owes its existence to the social conditions of which it is 

the product and its intelligibility to the coherence and functions of the 

structure of the signifying relations which constitute it 
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by the dominated PAs of knowledges or styles whose value on the 
economic or symbolic market is dermed by the dominant PA). 

1.2. PA is. objectively, symbolic violence in a second sense insofaras 
the delimitation objectively entailed by the fact of imposing and 

inculcating certain meanings, treated by selection and by the corres
ponding exclusion as worthy of being reproduced by PA, re-produces 
(in both senses) the arbitrary selection a group or class objectively 
makes in and through its cultural arbitrary. 

12.1 The selection of meanings which objectively defines a group's or 

a class's culture as a symbolic system is arbitrary insofar as the structure 
and functions of that culture cannot be deduced from any universal 

principle. whether physical, biological or spiritual. not being linked by 
any sort of internal relation to 'the nature of things' or any 'human 
nature: 
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duction, with all the restructurings and reinterpretations connected 
with their perpetuation in changed social conditions (e.g. all the degrees 
distinguishable between the quasi-perfect reproduction of culture in a 
traditional society and the reinterpretative reproduction of the Jesuit 
colleges' humanist culture. suited to the needs of a salon aristocracy. in 
and through the academic culture of the nineteenth century bourgeois 
lycees). Thus the geneSis amnesia which finds expression in the naive 
illusion that things have always been as they are', as well as in the 
substantialist uses made of the notion of the cultural unconscious, can 
lead to the eternizing and thereby the 'naturalizing' of signifying 
relations which are the product of history. 

1.2.3. In any given social formation the cultural arbitrary which the 
power relations between the groups or classes making up that social 
formation put into the dominant position within the system of cultural 
arbitraries is the one which most fully. though always indirectly, 
expresses the objective interests (material and symbolic) of the 

dominant groups or classes. 

Gloss: The 'choices' which constitute a culture ('choices' which no one 
makes) appear as arbitrary when related by the comparative method to 
the sum total of present or past cultures or. by imaginary variation, to 
the universe of possible cultures; they reveal their necessity as soon as 
they are related to the social conditions of their emergence and per
petuation. Misunderstandings over the notion of arbitrariness 
(particularly confusion between arbitrariness and gratuitousness) derive, 
at best, from the fact that a purely synchronic grasp of cultural facts 
(such as anthropologists are generally condemned to) necessarily in
duces neglect of all that these facts owe to their social conditions of 
existence, i.e. the social conditions of their production and repro

1.3. The objective degree of arbitrariness (in the sense of propOSition 
1.1.) of a PA 's power of imposition rises with the degree of arbitrariness 

(in the sense of proposition 1. 2) of the culture imposed. 

Gloss: The sociological theory of PA distinguishes between the ar
bitrariness of the imposition and the arbitrariness of the content im
posed, only so as to bring out the sociological implications of the 
relationship between two logical fictions, namely a pure power relation
ship as the objective truth of the imposition and a totally arbitrary 
culture as the objective truth of the meanings imposed. The logical 
construct of a power relation manifesting itself nakedly has no more 
sociological existence than does the logical construct, of meanings that 
are only cultural arbitrariness. To take this twofold theoretical con
struction for an empirically observable reality would be to condemn 
oneself to naive belief either in the exclUSively physical force of power, 



effect 
selm 
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a simple reversal of idealist belief in the totally autonomous might of 
right, or in the radical arbitrariness of all meanings, a simple reversal of 
idealist belief in 'the intrinsic strength of the true idea'. There is no PA 
which does not inculcate some meanings not deducible from a universal 

principle (logical reason or biological nature): authority plays a part in 
all pedagogy, even when the most universal meanings (science or tech
nology) are to be inculcated. There is no power relation, however, 
mechanical and ruthless which does not additionally exert a symbolic 
effect. It foUows that PA, always objectively situated between the two 
unattainable poles of pure force and pure reason, has the more need to 
resort to direct means of constraint the less the meanings it imposes 
impose themselves by their own force, Le by the force of biological 
nature or logical reason. 

1.3.1 The PA whose arbitrary power to impose a cultural arbitrary 
rests in the last analysis on the power relations between the groups or 
classes making up the' social formation in which is carried on (by 1.1 
and 1 2) contributes, by reproducing the cultural arbitrary which it 
inculcates towards reproducing the power relations which are the basis 
of its power of arbitrary imposition (the social reproduction function 
of cultural reproduction). 

1.3.2. 1n any given social formation the different PAs. which can never 
be defined independently of their membership in a system of PAs 
subjected to the effect of domination by the dominant PA, tend to 
reproduce the system of cultural arbitraries characteristic of that social 
formation, thereby contributing to the reproduction of the power 
relations which put that cultural arbitrary into the dominant position. 

Gloss: In traditionally defining the 'system of education' as the sum 
total of the institutional or customary mechanisms ensuring the trans
mission from one generation to another of the culture inherited from 
the past (Le. the accumulated information), the classical theories tend 
to sever cultural reproduction from its function of social reproduction, 
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that is, to ignore the specific effect of symbolic relations in the repro
duction of power relations. Such theories which, as is' seen with Durk
heim, simply transpose to the case of class societies the representation 
of culture and cultural transmission most widespread among anthro
pologists, rely on the implicit premiss that the different PAs at work in 
a social formation collaborate harmoniously in reproducing a cultural 
capital conceived of as the jointly owned property of the whole 
'society'. In reality, because they correspond to the material and 
symbolic interests of groups or classes differently situated within the 
power relations, these PAs always tend to reproduce the structure of 
the distribution of cultural capital among these groups or classes, 
thereby contributing to the reproduction of the social structure. The 
laws of the market which fixes the economic or symbolic value, Le. the 
value qua cultural capital, of the cultural arbitraries produced by the 
different PAs and thus of the products of those PAs (educated indi
viduals), are one of the mechanisms - more or less determinant accord

ing to the type of social formation through which social repro
duction, defined as the reproduction of the structure of the relations of 
force between the classes, is accomplished. 

2_ PEDAGOGIC AUTHORITY 

2. Insofar as it is a power of symbolic violence, exerted within a 
relation of pedagogic communication which can produce its own, 
specifically symbolic effect only because the arbitrary power which 
makes imposition possible is never seen in its full truth (in the sense of 
propOSition 1.1); and insofar as it is the inculcation of a cultural 
arbitrary, carried on within a relation of pedagogic communication 
which can produce its own, specifically pedagogic only because 
the arbitrariness of the content inculcated is never in its full truth 
(in the sense of proposition 1 .2) - PA necessarily implies, as a social 
condition of its exercise, pedagogic authority (PAu) and the relative 
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autonomy of the agency commissioned to exercise it. 

Gloss 1: The theory of PA produces the concept of PAu in the very 
operation by which, in identifying the objective truth ofPA as violence, 
it brings out the contradiction between that objective truth and the 
agents' practice, which objectively manifests the misrecognition of that 
truth (whatever the experiences or ideologies accompanying those prac
tices). Thus the question is posed: what are the social conditions for the 
establishment of a relation of pedagogic communication concealing the 
power relations which make it possible and thereby adding the specific 
force of its legitimate authority to the force it derives from those 
relations? The idea of a PA exercised without P Au is a logical contra
diction and a sociological impossibility; a PA which aimed to unveil, in 
its very exercise, its objective reality of violence and thereby to destroy 
the basis of the agent's PAu, would be self-destructive. The paradox of 
Epimenides the liar would appear in a new form: either you believe I'm 
not lying when I tell you education is violence and my teaching isn't 
legitimate, so you can't believe me; or you believe I'm lying and my 
teaching is legitimate, so you still can't believe what I say when I tell 
you it is violence. 

To draw out all the implications of this paradox we only have to 
think of the vicious circ1es awaiting anyone who might seek to base his 
pedagogic practice on the theoretical truth of all pedagogic practice: it 
is one thing to teach 'cultural relativism', that is" the arbitrary character 
of all culture, to individuals who have already been educated according 
to the principles of the cultural arbitrary of a group or class; it would 
be quite another to claim to be giving a relativistic education, i.e. 
actually to produce a cultivated man who was the native of all cultures. 
The problems posed by situations of early bilingualism or biculturalism 
give only a faint idea of the insurmountable contradictions faced by a 

PA c1aiming to take as its practical didactic principle the theoretical 
affirmation of the arbitrariness of linguistic or cultural codes. This is a 
proof per absurdum that every PA requires as the condition of its 
exercise the social misrecognition of the objective truth of PA. 
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Gloss 2: PA necessarily gives rise, in and through its exercise, to 
experiences which may remain unformulated and be expressed only in 
practices, or may make themselves explicit in ideolOgies. but which in 
either case contribute towards masking the objective truth of PA: the 
ideologies of PA as non-violent action whether in Socratic and 
neo-Socratic myths of non-directive teaching, Rousseauistic myths of 
natural education, or pseudo-Freudian myths of non-repressive educa
tion reveal in its clearest form the generic function of educational 
ideologies, in evading, by the gratuitous negation of one of its terms, 
the contradiction between the objective truth of PA and the necessary 
(inevitable) representation of this arbitrary action as necessary 
('natural'). 

2.1. Insofar as it is an arbitrary power to impose which, by the mere 

fact of being misrecognized as such, is objectively recognized as a 

legitimate authority, PAu, a power to exert symbolic violence which 

manifests itself in the form of a right to impose legitimately, reinforces 

the arbitrary power which establishes it and which it conceals. 

Gloss 1: To speak of recognition of the legitimacy ofPA is not to enter 
the problematic of the psychological genesis of representations of 
legitimacy to which Weber's analyses are liable to lead; still less is it to 
engage in an attempt to ground sovereignty in any principle whatsoever, 
whether physical, biological or spiritual, in short, to legitimate legiti
macy. We are simply drawing out the implications of the fact that PA 
implies PAu, i.e. that it 'is accepted', in the sense in which a currency is 
accepted, and also, more generally, a symbolic system such as a lan
guage, an artistic style or even a style of dress. In this sense, recognition 
of PA can never be completely reduced to a psychological act, still less 
to conscious acquiescence, as is attested by the fact that it is never 
more total than when totally unconscious. To describe recognition of 

PA as a free decision to allow oneself to be cultivat&i or, conversely, as 
an abuse of power inflicted on the natural self, i.e. to make recognition 
of legitimacy a free or extorted act of recognition, would be just as 
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naive as to go along with the theories of the social contract or the 
metaphysics of culture conceived as a logical system of choices, when 
they situate the arbitrary selection of signifying relations constitutive of 
a culture in an original, hence mythical, locus. 

Thus, to say that certain agents recognize the legitimacy of a 
pedagogic agency is simply to say that the complete definition of the 
power relationship within which they are objectively placed implies 
that these agents are unable to realize the basis of that relationship 
although their practices, even when contradicted by the rationalizations 
' 
of discourse or the certainties of experience, objectively take account 
of the necessity of the relations of force (cf. the outlaw who objectively 
grants the force of law to the law he transgresses in the mere fact that, 
by hiding in order to transgress it, he adapts his conduct to the 
sanctions which the law has the force to impose on him). 

Gloss 2: The weight of representations of legitimacy, particularly of 
the legitimacy of the dominant PA, within the system of the instru
ments (symbolic or not) securing and perpetuating the domination of 
one group or class over others is historically variable. The relative 
strength of the reinforcement given to the balance of power between 
the groups or classes by symbolic relations expressing those power 
relations rises with (1) the degree to which the state of the balance of 
power hinders the dominant classes from invoJdng the brute fact of 
domination as the principle legitimating their domination; and (2) the 
degree of unification of the market on which the symbolic and eco
nomic value of the products of the different PAs is constituted (e .g. the 
differences in these two respects between the domination of one 
society over another and the domination of one class over another 
within the same social formation, or, in the latter case, between 
feudalism and bourgeois democracy with the continuous increase in the 
weight of the school within the system of the mechanisms of social 
reproduction ). 

Recognition of the legitimacy of a domination always constitutes a 
- historically variable force which strengthens the established 
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balance of power because, in preventing apprehension of the power 
relations as power relations, it tends to prevent the dominated groups 
or classes from securing all the strength that realization of their strength 
would give them. 

2.1.1. Power relations are the basis not only of PA but also of the 

misrecognition of the truth about PA, a misrecognition which amounts 
to recognition of the legitimacy of PA and, as such, is the condition for 

the exercise of PA. 

Gloss 1: Thus, as the chief instrument of the transubstantiation of 
power relations into legitimate authority, PA presents a privileged 
object for analysis of the social basis of the paradoxes of domination 
and legitimacy (e.g. the part played in the Indo-European tradition by 
the brute fact of sexual, warlike or magical potency as evidence of 
legitimate authority can be seen in the structure of genesis myths and in 
the ambivalences of the vocabulary of sovereignty). 

Gloss 2: We leave it to others to decide whether the relations between 
power relations and sense relations are, in the last analysis, sense 
relations or power relations. 

2.1.1.1. Power relations determine a PA 's characteristic mode of im
position, defined as the system of the means required for the imposition 

of a cultural arbitrary and for the concealment of the twofold arbitrari

ness of the imposition, i.e. as a historical combination of the instru

ments of symbolic violence and the instruments of concealment (i.e. 

legitimation) of that violence. 

Gloss 1: The link between the two senses of the arbitrariness inherent 
in PA (as in proposition 1.1 and 1.2) can be seen, inter alia, in the fact 
that the likelihood of the arbitrariness of a given mode of imposing a 
cultural arbitrary being at least partially revealed as such, rises with the 
degree to which (1) the cultural arbitrary of the group or class under
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going that PA is remote from the cultural arbitrary which the PA 
inculcates; and (2) the social definition of the legitimate mode of 
imposition rules out recourse to the most direct forms of coercion. The 
experience a category of agents has of the arbitrariness of PA depends 
not only on its characterization in this twofold respect but also on the 
convergence of these characterizations (e.g. the attitude of the Con
fucian literati to a cultural domination based on the colonizers' military 
force) or their divergence (e.g. in present-day France, the detached 
attitude working-class children manifest towards school sanctions, both 
because their distance from the culture inculcated tends to make them 
feel the arbitrariness of the inculcation as inevitable, and, in another 
respect, because the cultural arbitrary of their class has less room for 
moral indignation at forms of repression which anticipate the sanctions 
most probable for their class). 

Every cultural arbitrary implies a social definition of the legitimate 
mode of imposing cultural arbitrariness and, in particular, of the degree 
to which the arbitrary power which makes PA possible can reveal itself 
as such without annihilating the specific effect of PA. Thus, whereas in 
certain societies recourse to techniques of coercion (smacking or even 
giving 'lines') is sufficient to disqualify the teaching agent, corporal 
punishments (the English public school's cat-o'-nine-tails, the school
master's cane or the Koran school teacher's [a/aqa) appear simply as 
attributes of teacherly legitimacy in a tradition;tl culture where there is 
no danger of their betraying the objective truth of a PA of which this is 
the legitimate mode of imposition. 

Gloss 2: Awareness of the arbitrariness of a particular mode of im
position or a given cultural arbitrary does not imply apprehension of 
the twofold arbitrariness of PA. On the contrary, the most radical 
challenges to a pedagogic power are always inspired by the self
destructive Utopia of a pedagogy without arbitrariness or by the spon
taneist Utopia which accords the individual the power to find within 
himself the principle of his own 'fulfllment'. All these Utopias con
stitute an instrument of ideological struggle for groups who seek, 
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through denunciation of a pedagogic legitimacy, to secure for them
selves the monopoly of the legitimate mode of impoSition (e.g. in the 
eighteenth century, the role of discourse on 'tolerance' in the critique 
with which the new strata of intellectuals strove to destroy the legiti
macy of the Church's power of symbolic imposition). The idea of a 
'culturally free' PA, exempt from arbitrariness in both the content and 
the manner of its imposition, presupposes a misrecognition of the 
objective truth of PA in which there is still expressed the objective 
truth of a violence whose specificity lies in the fact that it generates the 
illusion that it is not violence. 

It would therefore be pointless to counterpose to the definition of 
PA the experience which the educators and the educated may have of 
PA, particularly of those modes of imposition most capable (at a given 
moment in time) of masking the arbitrariness of PA (non-directive 
teaching): this would be to forget that 'there is no liberal education' 
(Durkheim) and that one must not take for an abolition of the twofold 
arbitrariness of PA the form it assumes when resorting, for example, to 
'liberal' methods in order to inculcate 'liberal' dispositions. I The 'soft 
approach' may be the only effective way of exercising the power of 
symbolic violence in a determinate state of the power relations, and of 
variably tolerant dispositions towards the expliCit, crude manifestation 
of arbitrariness. 

If some people are nowadays able to believe in the possibility of a 
PA without obligation or punishment, this is the effect of an ethno
centrism which induces them not to perceive as such the sanctions of 
the mode of imposition characteristic of our societies. To overwhelm 

to gain possession of that subtle 
withdrawal of affection, 

one's pupils with affection, as American primary school teachers do, by 
the use of diminutives and affectionate qualifiers, by insistent appeal to 
an affective understanding, etc. is 
instrument of repression, the a pedagogic 
technique which is no less arbitrary (in the sense of proposition l.l) 
than corporal punishment or disgrace. The objective"truth of this type 
of PA is harder to perceive because, on the one hand, the techniques 
employed conceal the social significance of the pedagogic relation 
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under the guise of a purely psychological relationship and, on the other 
hand, their place in the system of authority techniques making up the 
dominant mode of imposition helps to prevent agents formed by this 
mode of imposition from seeing their arbitrary character. Indeed, the 
simultaneity of the changes in authority relationships which accompany 
a change in power relations capable of bringing about a rise in the 
threshold of tolerance for the explicit, crude manifestation of arbitrari
ness, and which in social universes as different as the Church, the 
school, the family, the psychiatric hospital or even the fInn or the 
anny, all tend to substitute the 'soft approach' (non-directive methods, 
'invisible pedagogy', dialogue, participation, 'human relations') for the 
'strong ann', reveals the interdependence which constitutes into a 
system the techniques for imposing symbolic violence characteristic of 
the traditional mode of imposition as well as those of the mode which 
tends to take its place in the same function. 

2.1.1.2. In any given social formation, the agencies which objectively 

lay claim to the legitimate exercise of a power of symbolic imposition 

and, in so doing, tend to claim the monopoly on legitimacy, neces

sarily enter into relations of competition, i.e. power relations and 

symbolic relations whose structure expresses in its own logic the state 

of the balance of power between the groups or classes. 

Gloss 1: This competition is sociologically necessary because legiti
macy is indivisible: there is no agency to legitimate the legitimacy
giving agencies, because claims to legitimacy derive their relative 
strength, in the last analysis, from the strength of the groups or classes 
whose material and symbolic interests they directly or indirectly ex
press. 

Gloss 2: Although the relations of competition between the different 
agencies obey the specific logic of the field of legitimacy considered 
(e.g. political, religious or cultural), the relative autonomy of the field 
never totally excludes dependence on power relations. The specific 
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form taken by the conflicts between the legitimacy-claiming agencies in 
a given field is always the symbolic expression, more or less trans
figured, of the relations of force which are set up in this field between 
these agencies and which are never independent of the relations of force 
external to the field (e.g. the dialectic of excommunication, heresy, and 
challenges to orthodoxy in literary, religious or political history).2 

2.1.2. Insofar as the relation of pedagogic communication within 

which PA is carried on presupposes PAu in order to be set up, it is not 

reducible to a pure and simple relation of communication. 

Gloss 1: Contrary to common-sense prejudice and various scholarly 
theories which make attention conditional on understanding, in real 
learning situations (including language learning) recognition of the 
legitimacy of the act of transmission, i.e. of the PAu of the transmitter, 
conditions the reception of the information and, even more, the accom
plishment of the transformative action capable of transforming that 
information into a mental formation (training). 

Gloss 2: PAu so strongly marks all aspects of the relation of pedagogic 
communication that this relationship is often experienced or conceived 
along the lines of the primordial relation of pedagogic communication, 
Le. the relationship between parents and children or, more generally, 
between generations. The tendency to re-establish with any person 
invested with PAu the archetypal relationship with the father is so 
strong that anyone who teaches, however young, tends to be treated as 
a father; e.g. The Laws of Manu: 'That brahmana who is the giver of 
spiritual birth and the teacher of the prescribed duties becomes by law 
the father of an aged man, even though he himself be a child'; and 
Freud: 'We understand now our relations with our teachers. These men, 
who were not even fathers themselves, became for us paternal sub
stitutes. That is why they struck as so mature, so ifl'accessibly adult, 
even when they were still very young. We transferred onto them the 
respect and hopes the omniscient father of our childhood inspired in us, 



,}I 

20 21 Reproduction: In Education, Society and Culture 

and we started to treat them as we used to treat our father at home.' 

2.1.2.1. Insofar as every PA that is exerted commands aPAufrom the 
outset, the relation of pedagogic communication owes its specific 
characteristics to the fact that it is entirely dispensed from the necessity 
of producing the conditions for its own establishment and perpetua
tion. 

Gloss: The professional ideology which transmutes the relation of 
pedagogic communication into an elective encounter between the 
'master' and the 'disciple' induces teachers to misrecognize in their 
professional practice or deny in their discourse the objective conditions 
of that practice, and to behave objectively, as Weber says, like 'little 
prophets in the pay of the State'. Contrary to what is proc aimed by 
such ideology, the relation of pedagogic communication differs from 
the 'various forms of communicative relation set up by agents or 
agencies which, seeking to exert a power of symbolic violence in the 
absence of any previous, permanent authority, are obliged to win and 
endlessly rewin the social recognition that PAu confers from the outset, 
once and for all. This explains why agents or institutions who, without 
commanding a PAu from the outset, presume to exercise the power of 
symbolic violence (propagandists, publicists, scientific popularizers, 
healers, etc.), tend to seek social respectability, by usurping the direct or 
inverted appearances of legitimate practice, like the sorcerer, whose 
action stands in a homologous relation to the PA of the priest (e.g. the 
'scientificr or 'educational' guarantees invoked by publicity and even 
scientific popularization). 

2.1.2.2. Because every PA that is exerted commands by definition a 
PAu, the pedagogic transmitters are from the outset designated as fit to 
transmit that which they transmit, hence entitled to impose its recep
tion and test its inculcation by means of socially approved or guaran
teed sanctions. 

Foundations of a Theory of Symbolic Violence 

Gloss 1: The concept of PAu clearly has no normative content. To say 
that the relation of pedagogic communication presupposes the PAu of 
the pedagogic agency (agent or institution) in no way prejudges the 
value intrinsically attached to that PAu, since PAu has precisely the 
effect of ensuring the social value of the PA, regardless of the 'intrinsic' 
value of the agency exerting it, and whatever, for example, the degree 
of technical or charismatic qualification of the transmitter. With the 
concept of PAu we are able to escape the pre-sociological illusion of 
crediting the person of the transmitter with the technical competence 
or personal authority which is, in reality, automatically conferred on 
every pedagogic transmitter by the traditionally and institutionally 
guaranteed position he occupies in a relation of pedagogic communica
tion. 

Gloss 2: Because the sending of a message within a relation of peda
gogic communication always transmits at least the affirmation of the 
value of the PA, the PAu which guarantees the communication always 
tends to eliminate the question of the informative efficiency of the 
communication. Proof that the relation of pedagogic communication is 
irreducible to a formally defined relation of communication and that 
the informational content of the message does not exhaust the content 
of the communication, may be seen in the fact that the relation of 
pedagogic communication can be maintained as such even when the 
information transmitted tends towards zero, as in the limiting case of 
initiatory teaching or, closer to home, in some literary education. 

2.1.2.3. Because every PA that is exerted commands by definition a 
PAu, the pedagogic receivers are disposed from the outset to recolJf!ize 
the legitimacy of the information transmitted and the PAu of the 
pedagogic transmitters, hence to receive and internalize the message. 

e"l 

2.1.2.4. In any given social formation, the specifically symbolic force 
of the sanctions, physical or symbolic, positive or negative, juridically 
guaranteed or not, which ensure, strengthen and lastingly consecrate 
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the effect of a PA, is greater the more the groups or classes to which 
they are applied are disposed to recognize the PAu which imposes 
them. 

2.1.3. In any given social formation the legitimate PA, i.e. the PA 
. 	endowed with the dominant legitimacy, is nothing other than the 

arbitrary imposition of the dominant cultural arbitrary insofar as it is 
misrecognized in its objective truth as the dominant PA and the 
imposition of the dominant culture (by 1. 1.3 and 2.1). 

Gloss: The monopoly on the dominant cultural legitimacy is always 
the object of competition between institutions or agents. It follows 
from this that the imposition of a cultural orthodoxy corresponds to a 
particular form of the structure of the field of competition, whose 
particularity becomes fully apparent only when compared with other 
possible forms such as eclecticism and syncretism, the academic answer 
to the problems raised by competition for legitimacy in the intellectual 
or artistic field and competition between the values and ideologies of 
different fractions of the dominant classes. 

2.2. Insofar as it is invested with a PAu, PA tends to produce mis
recognition of the objective truth of cultural arbitrariness because, 
being recognized as a legitimate agency ot imposition, it tends to 
produce recognition of the cultural arbitrary it inculcates as legitimate 
culture. 

2.2.1. Insofar as every PA that is exerted commands a PAu from the 
outset, the relation of pedagogic communication within which PA is 
carried on tends to produce the legitimacy of what it transmits, by 
designating what it transmits by the mere fact of transmitting it 
legitimately - as worthy of transmission, as opposed to what it does 
not transmit. 

Gloss 1: This is the basis of the sociological possibility of PA, which 
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inquiry into the absolute beginning of PA an inquiry as fictitious in 
its own way as the speculation which runs into the dead-ends of the 
social contract or the 'pre-linguistic situation' - would lead one to 
regard as logically impossible, as is shown by the paradox of the 
Euthydemus, which rests on the hidden postulate of a PA without PAu: 
what you know, you don't need to learn; what you don't know, you 
can't learn, because you don't know what you need to learn. 

Gloss 2: If one reduces the relation of pedagogic communication to a 
pure and simple relation of communication, one is unable to under
stand the social conditions of its specifically symbolic and specifically 
pedagogic efficacy which lie precisely in concealment of the' fact that it 
is not a simple relation of communication; by the same token one is 
obliged to assume a 'need for information' in the receivers, a need, 
moreover, informed as to the information fit to satisfy it and pre
existing the social and pedagogic conditions of its production. 

2.2.2. In any given social formation, legitimate culture, i.e. the culture 
endowed with the dominant legitimacy, is nothing other than the 
dominant cultural arbitrary insofar as it is misrecognized in its objective 
truth as a cultural arbitrary and as the dominant cultural arbitrary 
(by 1.2.3 and 2.2). 

Gloss: The cultural arbitraries reproduced by the different PAs can 
never be defmed independently of their place in a system of cultural 
arbitraries more or less integrated depending on the social formation 
but always subject to the domination of the dominant cultural arbi
trary. Failure to recognize this fact is the source of the contradictions 
both of ideology concerning the culture of dominated classes and 
nations and of drawing-room chatter about cultural 'alienation' and 
'dis-alienation'. Blindness to what the legitimate cul ure and the domi
nated culture owe to the structure of their symbolic relations, i.e. to 
the structure of the relation of domination between the classes, inspires 
on the one hand the 'culture for the masses' programme of 'liberating' 
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the dominated classes by gIvmg them the means of appropriating 

legitimate culture as such, with all it owes to its functions of distinction 

and legitimation (e.g. the curricula of the Universites populaires1 or the 

Jacobin defence of the teaching of Latin); and on the other hand the 

populist project of decreeing the legitimacy of the cultural arbitrary of 

the dominated classes as constituted in and by the fact of its dominated 

position, canonizing it as 'popular culture'. This antinomy of the 

dominated ideology, which is directly expressed in the practice and 

discourse of the dominated classes (in the form, for example, of 

alternation between a sense of cultural unworthiness and aggressive 

depreciation of the dominant culture) and which spokesmen, whether 

or nor mandated by these classes, reproduce and amplify (complicating 

it with the contradictions of their own relation to the dominated classes 

and their contradictions, e.g. proletkult), can outlive the social con

ditions which produce it, as is attested by the ideologies and even the 

cultural policies of formerly dominated classes or nations, which oscil

the dominant classes or nations and the aim of rehabilitating the 

survivals of the dominated culture. 
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or again the delimitation of the syllabus and legal conditions of employ
ment in an educational institution), 'all is not contractual in the 
contract' of delegation. To speak of delegation of authority is simply to 
name the social conditions for the exercise of a PA, i.e. cultural 
proximity between the cultural arbitrary imposed by that PA and the 
cultural arbitraries of the groups or classes subjected to it. 

In this sense, any action of symbolic violence which succeeds m 
imposing itself (Le in imposing misrecognition of the violence which is 
its objective truth) objectively presupposes a delegation of authority. 
Thus, contrary to popular or semi-learned representations which credit 
publicity or propaganda and, more generally, the messages conveyed by 
the modern media, with the power to manipulate if not to create 
opinions, these symbolic actions can work only to the extent that they 
encounter and reinforce predispositions (e.g the relationship between a 
newspaper and its readers). There is no 'intrinsic strength of the true 
idea'; nor do we see grounds for belief in the strength of the false idea, 
however often repeated. It is always power relations which defme the 
limits within which the persuasive force of a symbolic power can act 
(e.g. the limits on the efficacy of any revolutionary preaching or 
propaganda applied to the privileged classes). 

Similarly, prophetic action, Le. an action which, like that of the 

late between the aim of recovering the cultural heritage bequeathed by 

2.3. Every agency (agent or institution) exerting a PA commands PAu 
religious prophet, an auctor claiming to find the source of his auctoritasonly in its capacity as the mandated representative of the groups or 

classes whose cultural arbitrary it imposes in aCl;ordance with a mode of 
imposition defined by that arbitrary, i.e. as the delegated holder of the 
right to exercise symbolic violence. 

Gloss: 'Delegation of authority' does not imply the existence of an 
explicit agreement, still less a codified contract, between a group or 
class and a pedagogic agency, although, even in the case of the family 
PA of a traditional society, the pedagogic agency's PAu may be juri
dically recognized and sanctioned (cf. Gloss on proposition 1.1). Even 
when certain aspects of the agency's PAu are expliCitly codified (e.g. 
the codification of the right of violence on which patria potestas is 
based, or the juridical limitations on paternal PAu in modern societies, 

within himself must apparently constitute the transmitter's PAu ex 
nihilo and progressively win the adherence of his public, succeeds only 
to the extent that it rests on a prior (though virtual and tacit) delega
tion of authority. If one is not to resort to the miracle of an absolute 
beginning (which the Weberian theory of charisma tends to require), it 
is necessary to posit that the successful prophet is the one who 
formulates for the groups or classes he addresses a message which the 
objective conditions determining the material and symbolic interests of 
those groups have predisposed them to attend to and take in. In other 
words, the apparent relationship between prophec{1nd its audience 
must be reversed: the religious or political prophet always preaches to 
the converted and follows his disciples at least as much as they follow him, 
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since his lessons are listened to and heard only by agents who, by 
everything they are, have objectively mandated him to give them 
lessons. Though one must not forget the effects of prophetic quasi
systematization, with its allusions and ellipses conducive to pseudo
understanding and misunderstanding, the fact remains that the likeli
hood of success for the prophetic message cannot be deduced from the 
intrinsic properties of the message (cf. the relative spread of 
Christianity and Islam). A verbalization which, simply by stating them, 

consecrates, i.e. sanctifies and sanctions, the expectations it meets, can 
add its own specifically symbolic strength to the pre-existing power 
relations only because it draws its strength from the tacit delegation it 
is granted by the groups or classes involved in those power relations. 

2.3.1. A pedagogic agency commands the PAu enabling it to legitimate 
the cultural arbitrary that it inculcates, only within the limits laid down 

by that cultural arbitrary, i.e. to the extent that both in its mode of 
imposing (the legitimate mode) and in its delimitation of what it 

imposes, those entitled to impose it (the legitimate educators) and 

those on whom it is imposed (the legitimate addressees), it reproduces 

the fundamental principles of the cultural arbitrary that a group or class 

produces as worthy of reproduction, both by its very existence and by 
the fact of delegating to an agency the authority required in order to 

reproduce it. 

Gloss: It is all too easy to perceive the limitations inherent in the 
delegation ·when they are explicitly defined, as they are whenever PA is 
exerted by an academic institution; but they are also obServed in the 
case of the PA of the family group (both in the dominant and in the 
dominated groups or classes). The definition of the legitimate educa
tors, the legitimate scope of their PA and its legitimate mode of 
imposition, takes very different forms, for example, depending on the 
kinship structure and the mode of succession, considered as a mode of 
transmission of power and economic goods (e.g. the different forms of 
division of pedagogic labour among the kin in patrilineal or matrilineal 
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societies, or in the different classes of the same social formation). It is 
no accident that the children's upbringing is the object of conflicting 
representations and a source of tension or conflict whenever families 
cohabit or whenever lineages or generations belonging to different 
classes cohabit within the same family (for example, the extreme case 
of conflicts over the right of adults from one family to exert a PA, 
especially physical repression, on the children of another family; this 
conflict over the legitimate boundaries of family PA always owes its 
specific form to the relative position in the class structure of the family 
groups involved). 

2.3.1.1. The delegation of the right of symbolic violence which estab

lishes the PAu of a pedagogic agency is always a limited delegation; l:e. 

the delegation to a pedagogic agency of such authority as it requires in 

order to inculcate a cultural arbitrary legitimately, in accordance with 

the mode of imposition defined by that arbitrary, entails the impossi

bility for that agency of freely defining the mode of imposition, the 

content imposed and the public on which it imposes it (the principle of 

the limited autonomy of pedagogic agencies). 

2.3.1.2. In any given social formation the sanctions, material or sym

bolic, positive or negative, juridically guaranteed or not, through which 
PAu is expressed, and which ensure, strengthen and lastingly consecrate 

the effect of a PA, are more likely to be recognized as legitimate, i.e. 

hfllJe greater symbolic force (by 2.1.2.4), when they are applied to 
groups or classes for whom these sanctions are more likely to be 

confirmed by the sanctions of the market on which the economic and 

social value of the products of the different PAs is determined (the 

reality principle or law of the market). 

Gloss 1: The recognition a group or class objecti ly accords a peda
gogic agency is always (whatever the psychological or ideological varia
tions of the corresponding experience) a function of the degree to 
which the market value and symbolic value of its members depend on 
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their transformation ahd consecration by that agency's PA. It is there
fore understandable that the medieval nobility should have had little 
interest in Scholastic education and that, in contrast, the ruling classes 
of the Greek city-states should have had recourse to the services of the 
Sophists or rhetors; and again, that in modem societies the middle 
classes, and more precisely those middle-class fractions whose ascension 
most directly depends on the School, differ from the working classes by 
an academic docility which is expressed in, among other things, their 
particular sensitivity to the symbolic effect of punishments or rewards 
and more precisely to the social-certification effect of academic qualifi
cations. 

Gloss 2.; The more unified the market on which the value of the 
products of the different PAs is determined, the more the groups or 
classes which have undergone a PA inculcating a dominated cultural 
arbitrary are likely to have the valuelessness of their cultural attainment 
brought home to them both by the anonymous sanctions of the labour 
market and by the symbolic sanctions of +.he cultural market (e.g. the 
matrimonial market), not to mention academic verdicts, which are 
always charged with economic and symbolic implications. These calls to 
order tend to produce in them, if not explicit recognition of the 
dominant culture as the legitimate culture, then at least an insidious 
awareness of the cultural unworthiness of Qleir own acquirements. 
Thus, by unifying the market on which the value of the products of the 
different PAs is determined, bourgeois society (as compared, for 
example, with feudal society) has mUltiplied the opportunities for 
subjecting the products of the dominated PAs to the evaluative criteria 
of the legitimate culture, thereby affirming and confirming its domi
nance in the symbolic order. In such a social formation, the relation 
between the dominated PAs and the dominant PA can thus be under 
stood by analogy with the relation set up, in a dualistic economy, 
between the dominant mode of production and the dominated modes 
of production (e.g. traditional agriculture and crafts), whose products 
are subjected to the laws of a market dominated by the products of the 
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capitalist mode of production. At the same time, the unification of the 
symbolic market, however far advanced, in no way prevents the domi
nated PAs from imposing recognition of their legitimacy, at least for a 
time and in certain areas of practice, on those who undergo them, 
although their products are destined to discover that the cultural 
arbitrary whose worth they have had to recognize in order to acquire it 
is worthless on an economic or symbolic market dominated by the 
cultural arbitrary of the dominant classes (e.g. the conflicts accompany
ing acculturation into the dominant culture, whether for the colonized 
intellectual the man the Algerians call m'tumi or for the intellec
tual of dominated-class origin, condemned to reassess paternal 
authority, with all the renunciations, repressions or accommodations 
this involves). 

2.3.1.3. The more directly a pedagogic agency reproduces, in the 
arbitrary content that it inculcates, the cultural arbitrary of the group 
or class which delegates to it its PAu, the less need it has to affirm and 
justify its own legitimacy. 

Gloss: In this respect, the PA exerted in a traditional society contitutes 
a limiting case since, in relaying an undifferentiated and therefore 
indisputable and undisputed social authority, it is accompanied 
neither by an ideological justification of PAu as such, nor by technical 
reflexion on the instruments of PA. The same is true when a pedagogic 
agency has the principal if not sole function of reproducing the life
style of a dominant class or a fraction of the dominant class (e.g. the 
training of the young nobleman by farming him out to a noble house
hold - 'fosterage' or, to a lesser extent, the making of the English 
gentleman in traditional Oxford). 

2.3.2. Insofar as the success of any PA is a functio,  of the degree to 
which the receivers recognize the PAu of the pedagogic agency and the 
degree to which they have mastered the cultural code used in pedagogic 
communication. the success of any given PA in any given social fonna-
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tion is a function of the system of relations between the cultural 
arbitrary imposed by that PA, the dominant cultural arbitrary in that 
social formation, and the cultural arbitrary inculcated by the earliest 
phase of upbringing within the groups or classes from which those 
undergoing the PA originate (by 2.1.2,2.1.3,2.2.2 and 2.3). 

Gloss: It is sufficient to situate the different historical forms of PA, or 
the different PAs simultaneously operating in a social formation, by 
reference to these three principles of variation, in order to explain the 
likelihood of these PAs and the cultures they impose being recognized 
by groups or classes differently situated with respect to the pedagogic 
agencies and with respect to the dominant groups or classes. It goes 
without saying that the adequacy with which the characteristics of a PA 
are accounted for by reference to these three dimensions rises with the 
degree of integration of the different PAs of the same social formation 
into an objectively hierarchized system, i.e. rises in proportion as the 
market on which the economic and symbolic value of the product of a 
dominated PA is constituted, is more fully unified, so that the product 
of a dominated PA is that much more likely to be subjected to the 
principles of evaluation reproduced by the dominant PA. 

2.3.2.1. In any given social formation, the differential success of the 
dominant PA as between the groups or classes is a function of (1) the 
pedagogic ethos proper to a group or class, {e. the system of disposi
tions towards that PA and the agency exerting it, defined as the 
product of the internalization of (a) the value which the dominant 
PA confers by its sanctions on the products of the different family PAs 
and (b) the value which, by their objective sanctions, the different 
social markets confer on the products of the dominant PA according to 
the group or class from which they come; and (2) cultural capital, i.e. 
the cultural goods transmitted by the different family PAs, whose value 
qua cultural capital varies with the distance between the cultural 
arbitrary imposed by the dominant PA and the cultural arbitrary 
inculcated by the family PA within the different groups or classes (by 
2.2.2, 2.3.1.2 and 2.3.2). 
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2.3.3. Insofar as it derives its PAu from a delegation of authority, PA 
tends to produce in those who undergo it the relation which members 
of a group or class have to their culture, i.e. misrecognition of the 
objective truth of that culture as a cultural arbitrary (ethnocentrism). 

2.3.3.1. In any given social formation, the system of PAs, insofar as it is 
subject to the effect of domination by the dominant PA, tends to 
reproduce, both in the dominant and in the dominated classes, mis
recognition of the truth of the legitimate culture as the dominant 
cultural arbitrary, whose reproduction contributes towards reproducing 
the power relations (by 1.3.1). 

3. PEDAGOGIC WORK 

3. Insofar as it is the arbitrary imposition of a cultural arbitrary 
presupposing PAu, i.e. a delegation of authority (by 1 and 2), which 
requires the pedagogic agency to reproduce the principles of the 
cultural arbitrary which a group or class imposes as worthy of reproduc
tion both by its very existence and by the fact of delegating to an 
agency the authority needed in order to reproduce it (by 2.3 and 
2.3.1), PA entails pedagogic work (PW), a process of inculcation which 
must last long enough to produce a durable training, i.e. a habitus, the 
product of internaliZation of the principles of a cultural arbitrary 
capable of perpetuating itself after PA has ceased and thereby of 
perpetuating in practices the principles of the internalized arbitrary. 

Gloss 1: As an action which has to last a certain time in order to 
produce a lasting habitus, i.e. an action of imposing and inculcating an 
arbitrary which can be fully achieved only through PW, PA is dis
tinguished from discontinuous and extraordinary a�'tions of symbolic 
violence like those of the prophet, the intellectual 'creator' or the 
sorcerer. Such actions of symbolic imposition are able to bring about 


